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The Big Picture
What the respondents said
 
Celebrate This
 
Partnerships: Survey responses identified existing
partnerships as a strength, such as SUN Community Schools,
Latino Network and IRCO. Other services praised were the
food pantry and health clinic.
 
Curriculum: A new social-emotional curriculum was praised
for its impact on students regulating their emotions.
 
Academic Opportunities: Availability of online, AP and dual
credit courses was noted as a strength by parents / guardians.
 
Consider This
 
Social-emotional health: Add more staff, especially
counselors to improve access and reduce wait times, and
additional training for staff on trauma-informed practices.
 
Academics: Offer more diverse courses, especially creative
classes like arts and music, and STEM courses. Core academic
areas could also be strengthened. Reduce barriers to access,
such as language support for English learners. There was also
a call to improve communication, including clearly sharing
opportunities for advanced courses.
 
Cultivate cultural responsiveness: Hire a more diverse staff,
offer culturally representative curriculum, practice more
inclusive family engagement and establish partnerships with
culturally-specific organizations and opportunities for higher
education.
 
Staff preparation: Provide more unstructured time for
planning and collaboration, and customized training,
specifically for counselors and classified staff.
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Introduction & Overview

Reducing Academic Disparities
Meeting Students' Behavioral & Mental Health Needs
Providing Equitable Access to Academic Courses
Staff Collaboration for Student Success
Establishing and Strengthening Partnerships

In the fall of 2019, the David Douglas School District
published an online survey for community feedback.
Multnomah ESD’s data and communications team reviewed
and analyzed the data and provided this summary at David
Douglas’ request.
 
The survey was, in part, prompted by the successful
passage of the Student Success Act. The SSA provides
additional funding to schools for student investment, early
learning and specified statewide initiatives. To access the
funding districts must submit a student investment account
application which includes community input. The survey is
one of several mechanisms the school district is using to
engage its community in planning for David Douglas’ bright
future. 
 
This report enables David Douglas leadership to quickly
ascertain the community’s concerns and priorities for
improving school and student outcomes. Specifically, the
report summarizes key themes respondents shared for five
areas:
 
1.
2.
3.
4.
5.

 
This information will help David Douglas leadership achieve
clarity in its school improvement plan in preparation for
accessing funding provided by the Student Success Act and
in being responsive to its community.
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"David Douglas
can improve by
perhaps checking
in on every
student, perhaps
once or twice a
month because
not a lot of
students who
suffer from
mental health
issues will reach
out for help.
David Douglas
struggles in the
awareness of
people who
[have] mental
health problems."
 

— High school student,
identifies as a student of

color and navigating
poverty



For survey questions, see Appendix A.
For Top 2 Priorities for Investment by Self-Identified
Need, see Appendix B.

Online Survey
An online survey was designed and published in an effort to
gather broad feedback from the community and give every
community member an opportunity to participate. The
survey requested respondent demographic information
including: role (student, parent / guardian, classified staff
member, certified staff member, administrator, or
community partner), race and ethnicity, school level and
other categories with which the respondent identified:
navigating poverty, homeless / housing insecure, LGBTQIA,
student / family of color, student with a disability (IEP / 504),
student experiencing mental health needs, emerging
bilingual, migrant or foster care.
 

Survey Questions
The survey asked what David Douglas is doing well and
how it can improve in each of five priority areas. The survey
also asked respondents how important they considered
each priority — very important, most important, somewhat
important, least important — with no limit on how many
priorities could be ranked most important.
 
The survey asked respondents to rank four areas in order of
importance: class size, well-rounded education, instructional
time and health and safety. Only one priority could be
ranked first. For each of the priorities, respondents were
asked a multiple-choice question about which strategies
would best achieve the outcome, including an open-ended
“other” option.
 
MESD was asked to identify themes among the open-
ended responses.
 

Data Collection
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TAKE A 
CLOSER 
LOOK
 
Appendix A:
Survey Questions
 
Appendix B:
Top 2 Priorities for
Investment by Self-
Identified Need

"The class sizes
are big and it’s
hard for teachers
to communicate
with every
student and
make sure the
feel comfortable.
It’s sometimes
easy for students
to fall through the
cracks." 
 

— student, HS, identifies
as Black / African

American



Data Collection (cont.)
Demographic information for respondents to the survey
David Douglas received a total of 1,341 responses to its English-language online survey.

For parents / guardians & students, student school level:
59

281
194
218

72

Pre-School:
Elementary School:

Middle School:
High School through age 21:

Finished with K-12 education:

For Staff, school level:
42

277
141
125

68

Pre-School:
Elementary School:

Middle School:
High School:

Not specific to school level:

Other Demographic Information
141

 
23
77

132
116

42
 

35
19

Navigating Poverty / Qualified for Free or 
          Reduced-Priced School Meals
Homeless / Housing Insecure
LGBTQIA
Sudent with Disability (IEP / 504)
Student Experiencing Mental Health Needs
Emerging Bilingual Student (English 
          Language Learner)
Migrant
Foster Care
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Students   89

Parents / Guardians   405

Certified Staff   440

Admin Staff   17

District Community Partners   24

Other Community Members   34

Classified Staff   146

Native Hawaiian / Pacific Islander    19

Native American    34

Hispanic / Latinx    86

Black / African American    53

Asian American    73

White    851



Ratings of the Five Priority Areas
 
Before providing feedback on each of the five priority areas,
the survey asked respondents if they considered each
priority most important, very important, somewhat
important or least important.

Ratings & Rankings

MOST
IMPORTANT
 
92%
of respondents
identified meeting
behavioral and mental
health needs as most
important or very
important.
 
78%
78% of respondents
identified providing
equitable access to
academic courses as
most important or very
important.

7

Focus Population Feedback
Staff members of color and African American / Black parents / guardians prioritized reducing academic
disparities.
 
Parents / guardians who identified as Native Hawaiian / Pacific Islander and African American / Black
identified increasing access to academic courses as important. This group also identified, more so than
other respondents, that partnerships were important.



Class Size: Staff members prioritized class size most
often, while students prioritized it least often. Among
staff members, 66% ranked class size their top priority,
compared to 50% of parents / guardians and 21% of
students. 
Well-rounded education: Students prioritized a well-
rounded education more than parents / guardians or
staff. 
Instructional time was a low-priority area for students,
parents / guardians and staff.
Health and Safety: Students prioritized health and safety
more than parents / guardians or staff members to
prioritize health and safety. Among students, 43%
ranked health and safety their top priority, compared to
25% of parents / guardians and 23% of staff members.

Rankings of the Four Funding Priorities
 
The survey also asked each respondent to rank four areas in
terms of priority: class size, well-rounded education,
instructional time and health and safety. The results show
that:
 

Ratings & Rankings
(cont.)
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Prioritizing Health &
Safety
 

  Students
  Parents / Guardians
  Staff

Prioritizing Class Size
 

  Students
  Parents / Guardians
  Staff

Focus Population Feedback
Asian students prioritized a well-rounded education. Students who identified as African American / Black
prioritized class size as less important than their peers



Reducing Academic Disparities
 
Key themes in reducing academic disparities included
concerns and suggestions about class size, cultural
responsiveness, quality instruction, scheduling and
communication.

Priority Area 1
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Focus Population Feedback
Students and parents / guardians of color, especially those who identify as African American / Black,
prioritized reducing academic disparities and highlighted examples of systemic inequities.

"At Gilbert
heights there's ...
issues with
equally rights
based on color.
kids even sit
almost
[segregated] at
breakfast it's very
odd. Kids should
have someone to
relate to ... even
friendly staff can
make a huge
difference in a
child's day." 
 

— Parent / guardian,
identifies as Native

American

Class Size
 
Students, parents / guardians and staff called for smaller
class size or classroom aides, to allow teachers to give
students more individual attention. Comments suggested
that smaller class size would lead to better academic
outcomes, specifically in reading and math; stronger
relationships and more emotional support; and no students
falling through the cracks. 
 
Cultural responsiveness
 
Respondents suggested hiring more diverse staff members
and training all staff on equitable practices; offering
culturally specific, engaging curriculum; applying more effort
to understand cultural groups within the school and adding
translation services.



Reducing Academic Disparities
 
Quality instruction
 
Respondents mentioned an appreciation for the no-
homework policy to avoid increasing gaps. They suggested
improving instruction for English learners  — not integrating
them into classrooms before they’re ready — and students
receiving special education services; and access to
supports, and free tutoring, for students who are falling
behind. Promoting students to the next grade when they’re
not ready was a challenge respondents posed. They also
requested opportunities for academically advanced and
TAG students and allowing students to take classes
(especially math) with older grades if they’re ready.
 
Scheduling challenges
 
Parents and teachers expressed challenges about the early
start time in the morning and the inconvenience of
Wednesday’s late start time, as well as the short time given
for lunch and recess. Staff members raised concerns about
the academic schedule during the day. For example,
scheduling is too rigid, and a five-period day would provide
an opportunity to address student needs.
 
Communication
 
Parents / guardians and staff members expressed a desire
for more communication between families and schools.
They suggested more community nights, such as culturally
specific family nights. There were calls for providing
translation and providing language help.

Priority Area 1 (cont.)

"DDSD likes to
pass kids on to
the next level,
and it’s not until
senior year that it
finally catches up
to them. It seems
like a disservice
to kids, as they
redefine their
identity to be
slower or dumb,
when they really
didn’t have the
skills needed to
pass initially." 
 
— Certified staff member,

high school
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Meeting Students' Behavioral & Mental
Health Needs
 
Key concerns for meeting students’ behavioral and mental
health needs included gaps in engagement as well as a
need for more staff and additional training.

Priority Area 2
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Focus Population Feedback
Meeting behavioral and mental health needs was a concern among all groups of respondents.

Students asked for consistent engagement and building
relationships that would make them feel more comfortable
reaching out for help.
 
Parents / guardians recommended adding staff dedicated
to behavioral and mental health needs, especially
counselors. They also mentioned a need for additional
training for staff members to deal with a range of issues,
including systemic racism and bullying.
 
Few staff members offered feedback in this area, but they
also mentioned the need for training, as well as sensory or
behavioral rooms for students

"Staff should be
trained more in
trauma informed
or systemic
racism issues and
concerns when it
comes to
immigration and
other areas
students struggle
with to better
understand and
support the
children."  
 

—  Parent / guardian,
identifies as Native

American



Ensuring Equitable Access to
Academics
 
Key themes in ensuring equitable access to academics
included concerns about student support, language
barriers,  class size and disseminating information about
courses.

Priority Area 3
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Focus Population Feedback
Students and parents / guardians who navigate poverty and who have a disability or IEP rated this priority
area as most or very important. Their feedback reflected concern over access to courses across academic
disciplines. For example, some respondents called for an end to the math lottery or improved access to art
programming.

No clear theme emerged among students, but several
expressed concerns about the support they receive,
including lack of advising and fear of speaking out.
 
Language barriers: Parents / guardians, staff and
community partners mentioned that a lack of support for
bilingual students was a block to access.
 
Staff members discussed class size as a barrier to creating
courses that students connect with.
 
Students, teachers and staff expressed concerns about the
information available about course offerings, in particular
about access to more advanced coursework.

"more classes or
programs that
involve the career
path for some
students. For
example, they
should have a
class where they
can help students
that wants to
major in business
like an internship
or business
program." 
 

— Parent / guardian, high
school, identifies as Asian



"IA'S must be
involved we
spend the most
time with the
students and
have a better
idea of what’s
happening but
often we are left
out of the
conversation." 
 

— Classified staff
member, elementary

Staff Collaboration
 
Key themes in staff collaboration covered time, training,
collaboration and additional concerns from classified and
certified staff.
 
Time
Respondents requested more unstructured time without
scheduled meetings or training. In contrast, one comment
asked for direction in meetings to make them productive.
For example, responsibilities such as IEP meetings extend
beyond contracted time and not enough time is allotted for
meeting with fidelity and implementing strategies
effectively.
 
Training
 
Respondents requested classroom observation. They also
mentioned needing more specialized training in curriculum
areas.
 
Collaboration
 
Time for collaboration within and between teams was a
concern at all levels but especially among high school
teachers. Elementary teachers suggested collaboration
across grade bands.
 
Additional concerns
 
Classified staff members do not feel fully included, and
certified staff members do not feel they have enough time
to work with instructional aides.

Priority Area 4
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Partnerships with Community
Organizations

Priority Area 5
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Focus Population Feedback
Although the number of responses was small, parents / guardians experiencing homelessness prioritized
this area and called for greater engagement and improved communication. One response requested
services being brought in-house would be more helpful than referrals.

Open-ended comments in this area reflected a divide in
perception between staff and students / families. Students
and families of color felt that not enough is being done in
this area. Staff members were more likely to feel that the
district collaborates with many community partners,
sometimes pointing out other issues such as the need to
publicize the services. 

"We overlook
partnership
Reaching out
support to the
partners who are
specialized [in]
their own
community.
Support by
ethnicity please"
 

—  Parent / guardian and
community partner,
identified as African

American / Black



"classes should
have max 20
students so that
teachers can
create
connections with
students and
tailor the
education to the
class's needs,
strengths, and
weaknesses" 
 

— Student, 
identifies as Asian

Class Size

Funding Priority 1
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Focus Population Feedback
Parents / guardians of students with disabilities prioritized class size. They called for more instructional
assistants, personalized instruction and class sizes small enough to allow students to focus better because
of fewer distractions.

606 respondents ranked class size their top priority, and
357 of them provided a suggestion.* 
 
The largest share of respondents said they wanted smaller
class size and / or more staff without specifying a cap. A
large share of respondents specified a cap of no more than
20-25 students per class. A few responses specified a cap
of about 30 students per class —  some of these overlap
with the previous category – they mentioned different caps
for different ages. A small number of respondents
mentioned a new building.
 
A theme in the parent / guardian comments was that
smaller class size would provide more opportunities for
individualized instruction for students.
 
Certified staff at the elementary school level mentioned a
cap of about 20 students per classroom than middle school
or high school staff.
 
Other responses included having students fill out a
questionnaire about how they learn best; more support or
alternative placement for students with behavioral issues;
changing the middle school schedule to have five periods
per day; improving data collection; building partnerships so
students can do offsite capstone projects and learning from
other school districts with similar demographics but better
outcomes.

*8 students, 95 parents / guardians, 199 certified staff members, 57 classified staff members, 4 administrative / management staff
members, 5 community partners, and 12 other community members,.



"Instead of being
as focus in
traditional
classes, provide
more creative
classes,
engineering
classes, music
classes. The
future is on us
and we need to
be able to have
more academic
freedom." 
 

— MS student, identifies
as white, LGBTQIA,
experiencing mental

health needs

Well-Rounded Education

Funding Priority 2
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Focus Population Feedback
Students and families who identified as Asian prioritized this area, with recommendations strengthening
instruction in core classes, offering a wider range of classes in the arts, and  expanding extracurricular
opportunities like spelling bees.

Arts / music and PE: There was an ask to bring back or
expand course offerings in these areas.
Math / science: Feedback was split, with some responses
commenting that David Douglas is falling short in these
subjects and others praising the curriculum options.
Foreign language: Responses called for more options
and foreign language instruction at a younger age.
Library
Reading / writing
Options for TAG students

153 respondents ranked well-rounded education as their
top priority, and 56 of them provided a suggestion.* 
 
Specific academic areas in the comments included:

 
Suggestions were given for additional partnerships that
would complement or enhance school curriculum, including
job shadowing and internships, ties to community colleges,
AVID, Playworks and the Scripps spelling bee.
 
Other responses included curriculum support for teachers,
electives including CTE, life skills training and creative
classes; diversifying the staff; hiring more SPED teachers
and getting rid of instructional blocks in the elementary
school.

*6 students, 22 parents / guardians, 18 certified staff members,  6 classified staff members, 1 administrative / management staff member, 2
community partners, and 1 other community member responded.



Instructional Time
 
This area was highly ranked by relatively few respondents
(64) though a large percentage of those that responded, 23,
provided suggestions.  Generally, it was addressed by
respondents who prioritized class size and stated that
smaller class sizes would increase the individualized
instruction each student received.

Funding Priority 3
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Focus Population Feedback
Students and parents / guardians who identified as African American / Black or Hispanic / Latinx prioritized
this area, suggesting after-school and summer programs. Their comments also spoke to the challenge of
accessing activities outside of school. 

"I can't afford
after-school

classes [for my
son] in science,

robotics and
coding. I would
like to see more

free after-school
and summer

programs that
can keep him
intellectually
stimulated."

 
— Parent / guardian,

identifies as White and
navigating poverty

10 respondents suggested a longer school year or year-
round school; 8 respondents suggested a longer school day,
and one asked to remove late start Wednesdays or provide
free child care. 2 respondents mentioned assessment: one
said using less class time for assessment, and the other said
more investment in the assessment team.
 
Other comments mentioned more electives, more diverse
instructors, support for students with behavioral challenges
and investment in technology.



"Just [always]
check in and
make sure they
are getting the
help they need
and deserve" 
 

— High school student of
color navigating poverty

Health & Safety

Funding Priority 4
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Focus Population Feedback
Health and safety was a concern among all groups of respondents.

Social-emotional safety, including bullying and lack of
relationships
Physical safety, including issues with facilities and
building security
Requests for more staff (this request came
predominantly from staff members)

248 respondents ranked health and safety as their top
priority, and 94 of them provided a suggestion.* 
 
The most common themes were:

"Provide the
school with
security officers
and also a
monitored
camera system."  
 

— Parent / guardian
identifying as Native

Hawaiian / Pacific Islander

*10 students, 36 parents / guardians, 37 certified staff members, 10 classified staff members, 2 administrative / management staff
members, 3 community partners, and 7 other community members.



Laura Conroy, JD 
Director, Strategic Engagement
Laura Conroy has over 20 years of professional experience
in public relations, data analysis and strategic
communications leadership. She has successfully
developed, coordinated and implemented a variety of
community outreach and engagement strategies for the
MESD, school districts and nonprofits throughout Oregon.
Laura serves as a member of MESD’s Cabinet, as the Vice
President of the Oregon School Public Relations
Association, and is a trusted advisor to school district
superintendents and leadership teams in the region and
around the state. She is a member of the Oregon Bar and
earned her juris doctorate from Willamette University and
Bachelor of Science in Agricultural and Resource Economics
from Oregon State University. 
 
 

Paulina Leperi
Research & Data Analyst
Paulina Leperi is in her first year as the Research & Data
Analyst at MESD. She works with teams across the ESD in
meeting strategic goals, providing guidance with survey-
writing and analysis of historical data to identify trends.
Paulina’s projects range from collaborating with the
Regional Coordinator for Regular Attendance to supporting
a task force seeking to strengthen links between K-12 and
institutions of higher education. Prior to working with the
ESD, she provided state-of-the-art advertising research and
analytics to national brands as a member of the analytics
team at Nielsen Catalina Solutions. She holds a Bachelor of
Arts in marketing from the University of South Carolina and
a Masters of Science in Marketing Communications with a
focus on analytics from Northwestern.

About the Data and
Communications Team
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Lafcadio Adams
Communications Specialist
Lafcadio Adams has worked for the MESD's Outdoor
School program for over 18 years. Additionally she provides
graphic design support for the agency as a whole with
logos, newsletters, infographics, posters and social media
communications. Lafcadio also provides web design
support, electronic accessibility compliance, and front-end
technical support for various platforms. She holds a
Bachelor of Science in natural science from the University of
Puget Sound.
 
 

Jaime Dunkle
Data and Communications Specialist
Jaime Dunkle has produced multimedia content for MESD’s
Bars to Bridges program and the district for two years. She
also developed a sustainable data collection process for
B2B and is moving toward multimedia data visualization of
program outcomes. She specializes in copywriting,
copyediting, videography (including editing) and
photography. She received a Bachelor of Arts in English
with minors in French and writing from Portland State
University. She also completed the PSU Media Fellows
program.

About the Data and
Communications Team
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As you think about reducing the achievement gap
between different groups of students in David Douglas,
how important is this priority to you?      
In reducing academic disparities, what does David
Douglas do well and how can we improve?
In reducing academic disparities, where does David
Douglas struggle, and how can we get better?           

As you think about meeting our students behavioral &
mental health needs, how important is this priority to
you?             
In meeting our students behavioral & mental health
needs, what does David Douglas do well and how can
we improve?   
 In meeting our students behavioral & mental health
needs, where does David Douglas struggle, and how can
we get better? 

As you think about ensuring that students have
equitable access to academic courses, how important is
this priority to you?           
As you think about ensuring that students have
equitable access to academic courses, what does David
Douglas do well and how can we improve?         
As you think about ensuring that students have
equitable access to academic courses, where does David
Douglas struggle, and how can we get better? 

Survey Questions
 
Priority Area 1: Reducing Academic Disparities 

 
Priority Area 2: Meeting Students' Behavioral & Mental
Health Needs 

 
Priority Area 3: Providing Access to Academic Courses 

Appendix A
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"Making school
counselors and
therapists more
readily available
and welcoming,
as well as making
sure the teachers
can relate to
students at least
a little bit. We
know [with] a
school as big as
Douglas, this isn't
exactly the
easiest thing, but
ensuring that you
hire friendly
people certainly
[doesn’t] hurt."  
 
— Student, no grade level

given, identifies as a
student of color

experiencing mental
health needs



Do David Douglas Schools provide enough time for staff
to collaborate, review data and develop strategies to
support students?    
As you think about staff collaboration, what does David
Douglas do well and how can we improve?
As you think about staff collaboration, where does David
Douglas struggle, and how can we get better? 

As you think about establishing and strengthening our
partnerships with local community organizations and
agencies, how important is this priority to you?     
As you think about establishing and strengthening our
partnerships with local community organizations and
agencies, what does David Douglas do well and how can
we improve?  
As you think about establishing and strengthening our
partnerships with local community organizations and
agencies, where does David Douglas struggle, and how
can we get better? 

Survey Questions
 
Priority Area 4: Staff Collaboration for Student Success 

 
Priority Area 5: Establishing and Strengthening
Partnerships 

Appendix A (cont.)

22

"the avenues that
exist to engage
parents / 
guardians are not
inclusive. They
are your
strongest assets
for advocacy.
Include them and
expand
opportunity for
[involvement]!"
 

— Parent / guardian and
community partner,

identified as Hispanic /
Latinx and African

American / Black



As you think about ideal class size and caseloads for our
students, how would you achieve this?     
Tell us your ideas about creating the ideal class size for
student learning. 

As you think about providing our students with a well-
rounded education, how would you achieve this?
Tell us your ideas about providing a more well-rounded
education for our students?  

As you think about the ideal amount of instructional time
for our students, how would you achieve this? 
Tell us about your ideas for providing more instructional
time to our students.  

As you think about ensuring the health and safety of our
students, how would you achieve this?
Tell us about your ideas for ensuring the health and
safety of our students.

Survey Questions
 
Funding Priority 1: Class Size and Caseloads

 
Funding Priority 2: Well-Rounded Education

 
Funding Priority 3: Instructional Time

 
Funding Priority 4: Health and Safety

Appendix A (cont.)
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"I would really
like to see
additional days /
hours. Our
students are at a
deficit compared
to neighboring
states in the
amount of
instructional time
they receive.
With the current
hours, teaching
subjects such as
social studies,
science, and
health is near
impossible. I
would be in full
support of a
lengthened
school year, year
round schedule,
or longer school
days."
 

— Certified staff member



Appendix B
Top 2 Priorities for Investment by Self-Identified Need

Self-Identified Need Membership
(Students and Parents / Guardians)

Highest Priority for Investment
 

Navigating poverty / qualifying for Free and Reduced
Lunch

Meeting Students' Behavioral & Mental Health Needs
 92%

Navigating poverty / qualifying for Free and Reduced
Lunch

Providing Equitable Access to Academic Courses
 91%

LGBTQIA Meeting Students' Behavioral & Mental Health Needs 96%

LGBTQIA Providing Equitable Access to Academic Courses 85%

Students and parents / guardians of color Meeting Students' Behavioral & Mental Health Needs 91%

Students and parents / guardians of color Providing Equitable Access to Academic Courses 83%

Students with disabilities (IEP / 504) Meeting Students' Behavioral & Mental Health Needs 93%

Students with disabilities (IEP / 504) Providing Equitable Access to Academic Courses 84%

Students experiencing mental health needs Meeting Students' Behavioral & Mental Health Needs 92%

Students experiencing mental health needs Providing Equitable Access to Academic Courses 80%

Emerging bilingual student (English language learner)* Meeting Students' Behavioral & Mental Health Needs 100%

Migrant Meeting Students' Behavioral & Mental Health Needs 88%

Migrant Providing Equitable Access to Academic Courses 82%

Foster Care** Meeting Students' Behavioral & Mental Health Needs 90%

There was a striking consensus across these groups on the desire to prioritize meeting behavioral and mental
health needs.
 
*The remaining three priorities were tied for English Language Learners, with 85% of respondents rating each
one very or most important.
 
**There was a tie between Reducing Academic Disparities and Providing Equitable Access to Academic
Courses, with 70% of respondents rating each one very or most important.

Percent of Respondents who Identified this as
Most Important or Very Important Priority
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