
David Douglas School District 
25-27 Integrated Plan Application Narrative 

Board Presentation (April 2025) 
Final  

 
Note:  Narrative sections will be input into Smartsheet.  All attachments will be uploaded to 
Smartsheet and posted to the website. 

I.​ Needs Assessment Summary 
 

A.​ Please offer a description of the needs assessment process you engaged 
in and the summary of results of that needs assessment. Please name the 
trends noticed through the state and local data review and indicate which 
data sources were used, including CTE-related information. Explain how 
the needs assessment and state and local data has informed specific 
decisions for this plan and budget. (500 words or less) 

 
A leadership team of David Douglas School District (DDSD) staff met weekly over 
several months to engage in a needs assessment process, enhancing the district’s 
continuous improvement efforts.  Team members represented departments/schools 
such as Communications, Family Engagement, and Strategic Partnerships; Technology 
and Assessment; David Douglas High School (DDHS); Early Literacy; and Student 
Services (including special education and mental health).   

The team reviewed and analyzed quantitative and qualitative data, including 
disaggregated data related to:  attendance, third grade reading, on-track to graduate, 
Career and Technical Education (CTE), Advanced Placement (AP), credits earned, 
discipline, school improvement, and participation in after school and summer 
programming.  They brought findings from surveys and conversations with culturally 
responsive community partners, focal group students and families, classified and 
certified staff, mental and behavioral health staff, CTE staff, and administrators 
(including principals from all grade levels) to illuminate needs.  

One major change implemented this year was instead of designing new community 
forums to gather input, DDSD leveraged the strength of existing culturally specific 
student clubs and family nights/events, resulting in more authentic and candid 
conversations with focal groups.   

The team noticed the following data trends and perceptions:   

●​ Strengths: 
○​ Gains in attendance and third grade reading  
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○​ Decreased gap between all students and focal group students for ninth 
grade on-track 

○​ Investments in elementary teachers and Instructional Assistants (IAs) to 
reduce class sizes has made a positive impact 

○​ Increased curriculum use and professional development (PD) on 
Enhanced Core Reading Instruction (ECRI) has increased access to core 
level instruction for all students 

○​ Continued focus on equity through PD and student learning sessions has 
helped reduce disparities with grading, discipline, and attendance 

○​ Counselors are critical to ensuring learning spaces are safe and 
welcoming, including developing and implementing comprehensive 
support plans and PBIS assessment, suicide screenings, and coaching for 
other social-emotional learning strategies for students 

○​ The district IA Training Program successfully coaches IAs to support 
general education and special education (SpED) students, as well as 
multilingual learners (MLLs) 

○​ Community partnerships play a critical role in providing culturally 
responsive and well rounded after-school academic enrichment activities 

○​ Supportive school culture 
○​ Positive teacher-student relationships 
○​ College and career readiness 
○​ Student involvement and leadership opportunities 
○​ Use of empathy interviews to determine interventions 
○​ 95% grad rate for CTE cohort 
○​ Awareness of CTE programs 
○​ Community involvement 
○​ Academic supports 
○​ Treating students with respect 
○​ Fairness in discipline (family perspective) 

●​ Areas for improvement: 
○​ Need for locally developed student leadership within CTE programs and 

enhanced CTE PK-12 alignment  
○​ More mental health support 
○​ Better extracurricular access 
○​ Supporting MLL students with classroom, language and credit earning 

strategies 
○​ Continued strategies for attendance  
○​ More class offerings (electives and accelerated learning) 
○​ Higher expectations for all students 
○​ Cultural representation 
○​ Safety 
○​ Facilities (including lunch quality/options) 
○​ Students treating teachers and adults with respect 
○​ Unfairness in discipline (student perspective) 
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The needs assessment has informed decisions for investments, through the Integrated 
Plan and by leveraging other funds, as aligns with DDSD’s Equity Plan and Strategic 
Plan.   Priority areas include:  attendance, ninth grade on-track, counseling, 
extracurriculars, CTE, PD, partnerships, electives and MLL support.    

B.​ Additional requirement if applying with a sponsored charter: Please include 
a brief description of your charter school(s) needs assessment process 
and how data has informed specific decisions for their plan(s) and 
budget(s). (Additional 250 words or less) 

 
Arthur Academy’s needs assessment process included many stakeholders within its 
community: students, school staff, families/caregivers and school board members. This 
assessment included phone interviews with families, in-person interviews with students 
and families, feedback from staff and families either in electronic form or informally and 
conversations with stakeholders. Additionally, their team reviewed student data 
(in-house testing, state testing/OSA and easyCBM data) to inform their Plan.  All of this 
work highlighted some areas where they found gaps, or areas of improvement. This 
data and feedback informed their decision to focus efforts on English Language Arts 
(ELA) and Math achievement as well as creating a culture of safety and respect for all 
students. 

II. Equity Advanced (250 words or less per question) 
 

A.​ Explain how you incorporated your equity lens or tool into your planning 
and budgeting process. Outline key activities/strategies from your 
outcome/strategies Smartsheet and identify specific activities to support 
prioritized focal student groups.   

 
DDSD’s District Equity Plan and Strategic Plan are two key guiding documents for 
decision making.  The Equity Plan serves as DDSD’s formal equity lens and includes 
but is not limited to considering the following regarding focal groups before making 
investments: 

●​ Systems of oppression  
●​ Inclusion in decision-making process 
●​ Effects of investing or not investing, including unintended consequences 

 
Key Plan Strategies: 

●​ Ongoing, differentiated, job-embedded PD, e.g., equity, restorative practices, 
culturally responsive practices, transformative social-emotional learning (TSEL), 
data analysis, school improvement and instructional strategies 

●​ Offering culturally responsive academic and TSEL opportunities  
●​ Targeted recruitment and instruction to remove barriers to accessing and 

succeeding in college-level opportunities and Advanced Placement 
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●​ Partnerships with diverse community-based organizations (CBOs), 
postsecondary institutions, businesses and industry to ensure students see 
themselves reflected in high wage, high demand college and career settings 

●​ CTE certified staff develop industry-standard curriculum and recruit students, 
matching interests with programs, especially for historically underserved students  

 
Key Plan Activities: 

●​ SIA: 
○​ Paraeducator training program, e.g., PD for staff to support MLLs, 

students of color and students with disabilities 
○​ Counselors:  In general, prioritizes focal groups 
○​ Schools Uniting Neighborhoods (SUN) after school program with culturally 

specific partners 
●​ High School Success:  

○​ Attendance Coordinator 
○​ Transition Mentors 
○​ CTE teachers 
○​ Social workers and Counselors 
○​ Student Success Coach 
○​ PD for CTE Teachers in English Language Development (ELD) 

●​ CSI/TSI (student improvement): 
○​ PD for Positive Behavioral Interventions and Support (PBIS), ELD, TSEL, 

and MLLs 
○​ Culturally specific family engagement 
○​ Empathy interviews (student voice) 

●​ Early Literacy: 
○​ After school literacy instruction 
○​ Science of Reading training and instruction 

 
B.​ What professional development or training is planned throughout the 

biennium for teachers, staff, and administrators to address the cultural, 
social, emotional, and/or academic needs of students, including those of 
focal students? 

 
Planned PD will address the cultural, social, emotional and academic needs of students, 
including focal group students.  This includes: 
 

●​ Staff equity training prioritized and organized by the Department of Diversity, 
Equity and Inclusion (DEI) based on school survey feedback such as:  
understanding special education through an equity lens, exploring explicit bias, 
examining intersectionality, and emphasizing relationship-centered approaches  

●​ DDHS development and implementation of equitable grading practices for school 
improvement involving their Building Leadership Team, equity team and admin 
team, with input from staff about PD topics 

●​ Student Services Department PD:  Tiered Fidelity Inventory (TFI) and PBIS--lead 
specialists support instruction of core content areas; Suicide Prevention/Adi Act; 
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Erin's Law through health lessons; TSEL, embedding it into the curriculum (in 
collaboration with all departments); and ensuring accommodations and Specially 
Designed Instruction (SDI) are implemented for students on Individualized 
Education Programs (IEP)s 

●​ Paraeducator Training Program coaching and mentoring for Instructional 
Assistants, including leadership opportunities and PD for Structured Learning 
Classrooms (SLCs), Library Media Assistants and Computer Lab Technicians 

●​ Increased relationship and community building, as well as leadership 
opportunities, for student affinity groups, including but not limited to:  Black 
Student Union, Latino Student Union, Pride Club, and Student Equity. These 
clubs are often led by dedicated teachers, allowing for a more in-depth 
exploration of our students' lived experiences 

●​ Beginning Teacher Mentor Program PD 
 

C.​ What policies and procedures do you implement to ensure inclusion of 
children and youth navigating houselessness in all programs and 
activities? 

 
DDSD has policies and procedures in place to ensure inclusion of children and youth 
navigating houselessness in all programs and activities.   
 
Annually, counselors, secretaries and administrators complete training to identify 
students experiencing houselessness. Employees are also required to complete an 
online SafeSchools Training on McKinney-Vento, the federal funding that ensures 
houseless youth have equal access to education.  Training includes how to discreetly 
report on a student’s living situation.  
 
DDSD's McKinney Vento Liaison and building counselors connect families to basic 
needs and wraparound support. For example, DDSD coordinates transportation in a 
timely manner to ensure access to school.  The Liaison also facilitates a county 
McKinney Vento Liaison meeting to stay current on training, share resources, and 
engage in networking to support students moving within the county.  For new students, 
a registration form has key questions for follow-up identification.  Annually, counselors 
check in with families previously identified as experiencing houselessness to determine 
if they need support.   
 

D.​ Describe any efforts to ensure opportunities for all students to participate 
in CTE programs that are generally considered male or female dominated. 

 
DDHS takes steps to ensure opportunities for all students to participate in CTE 
programs that are generally considered male or female dominated.  
 
In general, DDHS has intentionally increased representation of non-traditional 
participants in its CTE promotional materials (videos, newsletters, banners and fliers). 
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Additionally, students express their interests and requests that help to inform the 
creation of the master schedule.  
 
The College and Career Center, Metals, and Construction programs partner to take 
students to the Women in Trades Job Fair each year. In the Career and Technical 
Student Organization (CTSO) student leadership group, all 11 programs of study are 
represented and are engaging student leaders in the work of marketing each program to 
student groups that do not traditionally register for specific programs. 
 
With HSS and other funds, DDHS has successfully operated a middle school CTE camp 
for the past several years, introducing younger students to CTE as they rotate through 
different hands-on activities such as culinary, engineering and construction. The camp is 
free, including entry, food and transportation, reducing barriers to access for all 
students. Students complete a survey where they can provide feedback for continuous 
improvement, such as indicating which programs are of interest to them.  

III. Well-Rounded Education (250 words or less per question) 
 

A.​ Explain any changes or updates to your program review based on the 
Program Review Tool and Oregon’s Early Literacy Framework. 

 
DDSD made the following changes and updates to its program review based on the 
Program Review Tool and Oregon's Early Literacy Framework:   
 
Areas of growth include foundational skills. DDSD is also developing a team of 
teachers, at least one per elementary school, to act as lab classrooms and/or trainers of 
the district’s supplemental foundational skills curriculum and apply the Science of 
Reading (SOR) knowledge to instructional practices. Two (2.0) FTE Literacy Coaches 
support implementation and coach teachers. Since implementation, DDSD has seen an 
upward trend in its Acadience data (Acadience is a tool for educators to monitor reading 
proficiency). Teachers have also indicated that the implementation of supplemental 
curriculum is a leading factor for this improvement.  
 

B.​ Complete the Early Literacy Allowable Use Descriptions Smartsheet that 
includes information around professional development, coaching, 
high-dosage tutoring, and extended learning. No narrative response 
required. A Smartsheet link will be provided. 

 
This will be posted to the website. 
 

C.​ How do you ensure curriculum design and the adopted curriculum for all 
content areas (core or basal and supplemental) consist of a clearly stated 
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scope and sequence of K-12 learning objectives and is aligned to all state 
and national standards? 

 
DDSD adopts high-quality curricula with a clearly articulated K-12 scope and sequence 
that meets all state and national standards. Key steps in the current science curriculum 
adoption (in progress): 

●​ Initial Steps: Formed an Adoption Committee including a process overview, 
standards review, and an introduction to equity book studies 

●​ Equity and Visioning: Anti-racist/anti-bias training, book study, focus groups with 
industry representatives, and science visioning activities 

●​ Data: Conducted empathy interviews; collected student and teacher survey data 
to understand current needs 

●​ Prioritization and Publisher Review: Anti-racist/anti-bias training, review of the 
ODE process, analysis of survey data, and the development of DDSD priorities. 
Reviewed and ranked publishers that met the state adopted list 

●​ Publisher Presentations and Selection: Presentations with publishers, selecting 
two publishers for pilot programs 

●​ Pilot Program Implementation and Feedback: Teachers piloted lessons from 
each selected publisher, scoring the materials. Feedback was gathered from 
students in the pilot, non-piloting teachers, and the community 

●​ Board Presentations and Community Input: Will present initial options to the 
Board (Part 1). Demo access will be provided to the community, and publishers 
will host information sessions to gather input 

●​ Publisher Training and Planning: Publishers will provide training on materials. 
Committee will plan for common lessons 

●​ Curriculum Consensus and Decision: Will review the scoring rubric and feedback 
before making a final curriculum decision 

●​ Board Approval: Will present the chosen curriculum to the Board for final 
approval 

●​ Teacher Training: Teachers will receive training on the newly adopted science 
curriculum 
 

D.​ Describe your system for ensuring classroom instruction is well-rounded, 
intentional, engaging, and challenging for all students. 

 
DDSD provides a well-rounded, intentional, engaging and challenging education.  
 
Programs emphasize a well-rounded approach, especially for focal groups For example:   
 

●​ SUN is a free K-12 after school program in partnership with local government 
and culturally specific organizations. Programming examples include:  gardening, 
arts and crafts, sports and robotics  

●​ Community Sports and Community Recreation are popular and well-attended 
programs. DDSD provides staff and equipment and waives fees, eliminating 
participation barriers 
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●​ Licensed Physical Education (PE) teachers and specialists ensure elementary 
and middle school students get weekly exercise and health content to address 
prevalent issues and TSEL 

●​ Middle School PE and Health Teachers cover physical, mental/emotional and 
social health, nutrition, disease, substance abuse, TSEL, safety and sexual 
health. Skills-based learning includes decision making and self-management 

 
DDSD uses the Professional Teaching Standards of the Danielson Framework, 
including Engaging Students in Learning (Standard 3C), embedded in PD. In 
elementary schools, there are three instructional coaches, each specializing in one of 
the following areas: language acquisition and development, instruction, or behavior 
support. As a Multi-Tiered Systems of Support (MTSS) district, DDSD makes 
data-driven decisions to engage all students, including focal groups. Regular PD 
enhances engagement and the cultural relevance of lessons.  This process illuminates 
the strengths and areas of improvement for core instruction.   
 
DDSD ensures access to grade-level content with scaffolding using the core adopted 
curriculum, taking a student-centered and relationship-centered approach to ensure that 
students are represented in the curriculum and materials, the classroom environments 
celebrate students and their culture, and the content is engaging.  
 

E.​ How do you ensure that students, families, and community members 
experience a safe and welcoming educational environment, including but 
not limited to being free from drug use, gangs, violence? 

 
DDSD welcomes and ensures the safety of students, families, and community 
members.  Key efforts include:  
 

●​ 2025 Board Resolution: “Our Commitment to Safe and Welcoming Schools for All 
Students Regardless of National Origin, Immigration Status, or Documentation 
Status”  

●​ Awarded 24-25 Oregon Department of Education (ODE) Immigrant and Refugee 
Student Success grant to meet  goal of creating a safe and welcoming 
environment  

●​ Multilingual and multicultural staff engage families and community partners, using 
a variety of tools, to inform, keep safe, include in activities and events, listen, and 
collect feedback for decision making and continuous improvement.  

●​ Participation in ODE’s Safe School Culture Grant to certify staff in nonviolent 
crisis intervention methods 

●​ Invested in Drug and Alcohol Counselors 
●​ Expansion of double-entry vestibules and update intercom and fire alarm 

systems through Bond funds 
●​ Partnership with a security company; secondary schools have campus monitors 
●​ Contracts with community partners keep students and members safe  
●​ Use of radios for key staff and training on Building Safety Plans  
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●​ Mandatory safety training program for employees and volunteers. Topics include:  
child abuse, sexual conduct, cyber bullying and houseless children awareness  

●​ Criminal background checks for employees and volunteers. Use badge and 
sign-in systems 

●​ Participation in a county multidisciplinary team to address serious concerns of 
violence and sexual incidents in schools  

●​ SafeOregon for trained admin and staff to report bullying, racism, discrimination, 
harassment, violence, threats and drugs 

●​ Treatment agreements in classrooms create a set of shared values and 
expectations and are an example of the implementation of restorative practices 

●​ Following Standard Response Protocols 
 

F.​ How do you ensure students have access to strong school library 
programs? 

 
DDSD is committed to providing access to strong school library programs to ensure 
student success.  
 
The district employs 12 Library Media Assistants and two Certified Librarians who play a 
crucial role in supporting these programs. The Library Media Assistants, under the 
guidance of the Certified Librarians, are essential to the daily operation of DDSD's 
libraries. They directly contribute to student access to resources and a positive library 
experience. Their duties include instructing and guiding students on effective use of 
library resources, both physical and digital, aligning with American Library Association 
standards. Assistants curate diverse and relevant collections, promoting culturally 
responsive materials and displays. They collaborate with teachers to provide resources 
for classroom instruction and encourage reading activities. Furthermore, they manage 
the library collections, ensuring materials are readily available, and provide technology 
support to students and staff.  
 
By fostering a welcoming and supportive environment, Library Media Assistants 
encourage student engagement and learning within the library media center. This 
multi-faceted approach, with dedicated staff and clearly defined roles, ensures that 
students have access to strong school library programs that support their academic 
growth and development. 
 

G.​ How are you monitoring the effectiveness of interventions for students who 
experience depression, anxiety, stress, and challenges with dysregulation? 

 
DDSD monitors the effectiveness of interventions for students who experience 
depression, anxiety, stress and challenges with dysregulation by supporting them 
through access to TSEL and mental health access.  Each grade band has TSEL 
lessons delivered in homeroom or advisory classes at least two times per month, 
targeting a variety of proactive skill building strategies to help students develop 
self-awareness, emotional regulation, coping skills, and healthy relationship-building. 
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These lessons provide students with tools to manage stress, navigate social challenges, 
and build resilience.  
 
Additionally, lessons foster a supportive classroom environment where students can 
practice problem-solving, self-advocacy, and mindfulness techniques to promote overall 
well-being. Lessons are delivered by classroom teachers at the secondary levels, and 
counselors at the elementary level. At all levels, students who need additional support 
may be referred to mental health specialists by their counselors for services contracted 
by DDSD to be provided on site. The interventions are monitored by reviewing access 
numbers, level of use, implementation fidelity, suicide screenings, and youth survey 
data around climate.  
 
Supporting students with dysregulation in schools involves a combination of proactive 
strategies, environmental supports, and targeted interventions. These strategies include 
PBIS, TSEL, calming spaces in classrooms, S’Cool Moves Strategies, Check in Check 
Out, Zones of Regulation, Restorative Practices, Safety Plans and Functional Behavior 
Assessments (FBAs). These interventions are monitored for effectiveness through the 
TFI and annual YouthTruth school climate and culture survey for students and families.  
 

H.​ How do you identify and support the academic needs of students who are 
not meeting or exceeding state and national standards for focal student 
groups? What systems are in place for supporting the academic needs of 
students, including for focal student groups, who have exceeded state and 
national standards? 

 
DDSD supports students’ academic needs in several ways.   
 
DDSD identifies striving elementary students in reading through a universal screener, 
using additional assessments such as diagnostic and program placement data.  DDSD 
provides Reading Specialist interventions to the bottom 20% of students.  Two Early 
Literacy Coaches are trained in Language Essentials for Teachers of Reading and 
Spelling (LETRS) for K-3.  Instructional Assistants receive training in the Science of 
Reading.  DDSD reviews data every 6-8 weeks to monitor progress; this includes 
Acadience data for discrepancies within focal groups as it relates to literacy goals.  Staff 
also review i-Ready math curriculum data to monitor student achievement, including by 
focal groups. The i-Ready “My Path” platform delivers tailored instruction based on 
diagnostic assessments to address learning gaps.   
 
DDHS identifies striving students by reviewing data such as attendance, grades, credits 
and disciplinary referrals, making data-driven decisions to provide support.  This 
includes connection to:  core tutoring, peer mentoring, after school and summer 
academic enrichment, CTE programming, culturally specific community partners, family 
activities and events, and wraparound support.   
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The Talented and Gifted (TAG) program screens all second graders, using the Naglieri 
Nonverbal Ability Test, to identify students with exceptional abilities and the need for 
opportunities to aid in their full development.  Services, e.g., differentiated learning, are 
provided in the classroom.  DDSD is exploring expanding the use of the cluster 
grouping model to more schools to ensure peer-alike time to address both academic 
and social-emotional needs. 
 
Secondary students access Honors and Advanced Placement classes to extend 
learning opportunities. 
 

I.​ If planning to develop a new CTE Program of Study, please name the 
intended program to be started, timeline, and the steps taken or to be 
taken. 

 
N/A 
 

J.​ What CTE defined work-based learning experiences are available for 
students? Describe any efforts you are making to expand these 
opportunities. 

 
All students enrolled in a CTE Program of Study have access to work-based learning 
through DDHS school-based enterprises and service learning opportunities including:  
Dee's Corner Café, the "Kilt" student-run restaurant, DD Early Learning Lab, David 
Douglas Child Development Center, Natural Resources partnerships with industry and 
business partners, blood drive with the American Red Cross, and theater productions.  
Additionally, in DDHS's work-based learning opportunities in Culinary Arts and 
Education, the District pays for all program completers to earn post-secondary college 
credits.   
 
Multi-tiered support staff, including special education case managers and counselors,  
coordinate with CTE teachers to ensure that multiple pathways for success exist in 
work-based learning experiences that meet the diverse needs of DDHS's student body. 
Teachers and  administrators collaborate to create and implement culturally-responsive 
teaching  strategies, curriculum, interventions, and assessments. DDHS's CTE 
Programs of Study strive to partner with industry and businesses who reflect its student 
population, including historically underrepresented populations.  
 
CTE Programs of Study also allocate resources equitably to provide every student with 
access to a high-quality curriculum, support, facilities, and other industry-related and  
educational resources. Additionally, teachers and administrators assess student  
achievement data to reveal the impacts of current budgeting to ensure programs, 
services  and investments promote equity, improve participation, and support student 
leadership  development.  
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K.​ Do your students have the opportunity to earn CTE college credit while in 
high school? If yes, no explanation required. If not, please explain. 

 
Yes 

IV. Engaged Community (250 words or less per question) 
 

A.​ What improvements have you made when engaging with your community, 
including focal students, families, and staff, in the past two years? What 
barriers, if any, continue to exist or were experienced? 

 
DDSD has made community engagement improvements over the past two years, 
expanding two-way communication and allowing for real-time feedback and the ability to 
identify trends and determine action steps.  This includes harnessing events, surveys, 
conferences and other platforms to strategically gather feedback, share updates and 
drive decision-making: 

●​ An ongoing survey/input form across school webpages invites anonymous 
feedback from families, students, staff, and community members  

●​ Hosted workshops for ParentSquare (mobile app) and ParentVue  
●​ Optimized ParentSquare to communicate with families in multiple languages, 

e.g., enabled a comment box for families to ask questions 
●​ YouthTruth school climate survey (families and students): 23-24 overall response 

rate was 63%  
●​ Lunar New Year, Black Excellence Showcase and the launch of the first Native 

American Symposium with support from the Native American Parent Advisory 
Committee 

●​ Family Engagement Workshops for New Educator Academy 
●​ ELD and new curriculum adoption family input sessions with Spanish, 

Russian/Ukrainian, and Chinese interpreters 
●​ Personal phone calls to families  
●​ Collaborative listening sessions with families, staff, and students to learn more 

about the role technology plays in a safe learning environment 
●​ Coffee talks and Planning Committees/Parent Groups/Site Councils for parents 

 
Areas for improvement cited by some principals are:  leadership opportunities for 
parents, elevation of tribal community voice before high school, and SUN leadership.  
The biggest barrier to academic success is chronic absenteeism.  Community 
engagement efforts include the launch of an Annual Attendance Campaign, featuring 
videos for students and families and engagement with community partners. 
 

B.​ List the strategies used to engage with focal students and families about 
the integrated plan throughout the planning process. (At least two 
strategies are required.) 
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●​ Focal Students and Families, Strategy 1:  Solicited feedback from 

students (including focal students), families, classified and certified staff, 
district partners and community members via a survey (Aligning for 
Student Success - Your Voice Matters) in English and DDSD’s top five 
non-English languages, with general as well as specific elementary and 
secondary questions 

●​ Focal Students and Families, Strategy 2:  Solicited feedback from focal 
students, with assistance of student club advisors, during regular culturally 
specific student club time, e.g., Pride Club, Latino Student Union, Black 
Student Union, Asian Student Union, Pacific Islander Student Union, 
Indigenous Student Union, Muslim Student Association, Immigrant and 
Refugee Community Organization (IRCO)'s RISE student club, Leadership 
Club/Team and Health Occupations students of America (HOSA), a CTE 
club 

●​ Focal Students and Families, Strategy 3: Solicited feedback from families 
through organized family groups and gatherings, e.g., Native American 
Parent Advisory Committee, Somali community, Slavic family group, 
IRCO, Latine family gathering, Junta de Padres and three other 
student/family gatherings 

●​ Focal Students and Families, Strategy 4:  2024 "YouthTruth" annual 
school climate survey 

 
C.​ List the strategies used to engage with staff, both classified and certified, 

about the integrated plan throughout the planning process. (At least two 
strategies are required.)  

 
●​ Classified and Certified Staff, Strategy 1:  Solicited feedback from all 

grade level principals (certified staff), via a survey (Principal Feedback 
Form), to gather their thoughts and perspectives about challenges, 
successes and suggestions for improvement with regard to Integrated 
Plan investments 

●​ Classified and Certified Staff, Strategy 2:  See Strategy 1 above under 
"focal students and families."  The "Your Voice Matters" survey was used 
for focal students and families as well as classified and certified staff 

●​ Classified and Certified Staff, Strategy 3:  Solicited feedback from all 
grade level principals (certified staff) via a focus group 

 
D.​ Looking at your Community Engagement process holistically, what did you 

learn from the community and staff? Explain how you applied the input to 
inform your planning. 

 
DDSD learned the following from its community and staff: 
 

●​ Strengths: 
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○​ Supportive school culture 
○​ Positive teacher-student relationships 
○​ College and career readiness 
○​ Student involvement and leadership opportunities 
○​ Use of empathy interviews to determine interventions 
○​ 95% grad rate for CTE cohort 
○​ Awareness of CTE programs 
○​ Community involvement 
○​ Academic supports 
○​ Treating students with respect 
○​ Fairness in discipline (family perspective) 

 
●​ Areas for improvement: 

○​ Need for locally developed student leadership within CTE programs and 
enhanced CTE PK-12 alignment  

○​ More mental health support 
○​ Better extracurricular access 
○​ Supporting MLLs with classroom, language and credit earning strategies 
○​ Continued support and strategies for attendance  
○​ More class offerings (electives and accelerated learning) 
○​ Higher expectations for all students 
○​ Cultural representation 
○​ Safety 
○​ Facilities (including lunch quality/options) 
○​ Students treating teachers and adults with respect 
○​ Unfairness in discipline (student perspective) 

 
DDSD applied the findings to inform planning, using its Equity Plan and Strategic Plan 
to identify contributing factors that impact trends. These include a majority of students of 
color and low-income families, a relatively high percentage of students with disabilities, 
and a substantial number of immigrants and refugees who may be English Language 
Learners.  Challenges to success include but are not limited to:  cultural and language 
barriers, mental or social-emotional health issues, attendance barriers, and the need for 
more diverse, multilingual, specialized and trained staff. 
 
Priorities for investments emerged as a result of analyzing data and perceptions and 
comparing that with the contributing factors.  Priority areas include but are not limited to:  
attendance, counseling, extracurriculars, CTE, PD, partnerships, electives and MLL 
support.    
 

E.​ You will be asked to upload at least five artifacts of engagement that are the 
strongest examples of authentic engagement that relate to and contributed 
to this plan. Our smallest districts, charters, and consortia of 80 ADMr or 
less and our YCEP/JDEPs are required to submit two artifacts. Clearly label 
each artifact with title, date(s), community(ies) engaged, and description. If 
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a sponsored charter is applying with a district, the district will need to 
submit one artifact from each charter school showing evidence of 
engagement, in addition to your five district artifacts. 

 
Description will be located at the top of the artifacts, which will be submitted as 
attachments to the Smartsheet application.  Artifacts will be posted to the website. 
 

a.​ Artifact 1 needs to demonstrate focal group engagement. Which focal 
group(s) does this artifact show you engaged with? What was the biggest 
learning from this engagement effort? 

 
Artifact 1, Analysis of Student Focal Group Discussions (Focal Students and Families, 
Strategy 2).  The greatest learning can be summarized as follows:  Strengths included: 
supportive school culture, college and career readiness, extracurricular engagement, 
leadership opportunities and positive teacher-student relationships.  Areas for 
improvement included:  insufficient mental health support, unequal extracurricular 
access, insufficient elective classes and other areas for improvement. 
 

b.​ Artifact 2 needs to demonstrate staff (classified and/or certified) 
engagement. Which staff group does this artifact show you engaged with? 
What was the biggest learning from this engagement effort? 

 
Artifact 2, Principal Feedback Form (Classified and Certified Staff, Strategy 1).  The 
greatest learning can be summarized as follows:  Administrators are reviewing and 
analyzing data such as Key Performance Indicators, grades, ESL, SpED, behavior and 
attendance to notice trends and areas for improvement to make informed decisions.  
Principals noted achievements such as:  meeting third grade reading goals, attributed to 
ECRI and foundational reading skills; the success of using empathy interviews to 
determine interventions; class offerings, including electives; improvement in behavior 
data; and a 95% grad rate for the CTE cohort, among other achievements.  Areas for 
improvement include:  supporting MLLs with classroom strategies; continued support for 
attendance strategies; more credit earning opportunities for MLLs; and examining 
cohort data to analyze system effectiveness. 
 

c.​ Artifact 3 needs to demonstrate focal group, staff, or community 
engagement. Who was engaged? What was the biggest learning from this 
engagement effort? 

 
Artifact 3, "Your Voice Matters Survey" (Focal Students and Families, Strategy 1).  The 
greatest learning can be summarized as follows:  DDSD strengths include:  student 
engagement and opportunity for involvement, cultural awareness and respect, and 
opportunities for hands-on learning.  Areas for improvement include:  more class 
offerings (electives and accelerated learning opportunities); higher expectations for all 
students; and a small percentage reporting some barriers to CTE classes.  Students 
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indicated grades, social interactions, safety and graduation were the biggest motivators 
for attendance.  The majority of students and families agreed they were aware of CTE 
classes and programs. 
 

d.​ Artifact 4 needs to demonstrate focal group, staff, or community 
engagement. Who was engaged? What was the biggest learning from this 
engagement effort? 

 
Artifact 4, Analysis of Caregiver Focal Group Discussions (Focal Students and Families, 
Strategy 3).  The greatest learning can be summarized as follows:  DDSD strengths 
include:  community involvement, supportive school environment, academic support and 
positive student-teacher relationships.  Areas for improvement include:  Cultural 
representation, consistent policies, safety, elective options and improved language 
support for MLLs, and other areas for improvement. 
 

e.​ Artifact 5 needs to demonstrate focal group, staff, or community 
engagement. Who was engaged? What was the biggest learning from this 
engagement effort? 

 
Artifact 5, 2024 Summary of "YouthTruth" School Climate Survey Findings (Focal 
Students and Families, Strategy 4).  The greatest learning can be summarized as 
follows:  About half of students and the majority of families agreed that students are 
receiving a high quality education; the majority of students and families agreed that 
teachers and adults treat students with respect, whereas most students don't agree that 
students treat teachers and adults with respect; about half of students and the majority 
of families agreed that they feel safe at school or the learning environment is safe; the 
majority of families agree that discipline is fair, whereas the majority of students don't 
think discipline is fair. 
 

f.​ Response required only if applying with a sponsored charter. If a 
sponsored charter is applying with a district, one artifact per charter needs 
to be submitted and should demonstrate focal group, staff, or community 
engagement. Who was engaged in each charter artifact? What was the 
biggest learning from the engagement effort(s)? (Please note: If the charter 
has the same outcomes and strategies as the district, this is not a 
requirement.) 

 
Arthur Academy Charter School focused on reaching out to families with whom they 
have had limited communication, as well as those with whom they have had significant 
interactions concerning their children. They also made sure to call students from ethnic 
and racial focal groups. This approach was chosen to ensure that they connected with 
families who might benefit from additional support and to strengthen their relationship 
with those who are already engaged in their children's education.   
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The greatest learning from the engagement efforts was that families expressed their 
appreciation for Arthur Academy's warm and welcoming community. They all agreed 
that the school is effectively preparing their children for the next phase in their academic 
careers.  Through this feedback, Arthur Academy learned that families would like them 
to share more information, via ParentSquare, about the fun and engaging assignments 
and lessons they are teaching. It was made clear that DDAA has great school-to-home 
communication, but this extra bit of information will encourage students to discuss their 
experiences in the classroom more at home. 

V. Strengthened Systems and Capacity (250 words or less per 
question) 
 

A.​ What system do you have to recruit, onboard, and retain quality educators 
and leaders, including those who are representative of student focal 
groups? 

 
DDSD strives to recruit, onboard, develop and retain quality educators and 
leaders. Here are some key strategies:  
 

●​ Since 2021, the Grow Your Own (GYO) program has been a pathway for high 
school students and district employees to pursue a career in education through 
individualized academic and career navigation and pathways, financial 
assistance, high school student internships and dual credit, and ongoing 
professional development (PD) and affinity support.  GYO prioritizes BIPOC 
and/or multilingual participants to increase the representation of the diverse 
student population within the educator workforce. GYO partners with MESD and 
post-secondary institutions 

●​ Two Paraeducator Mentors train and support all new IAs through mentoring and 
coaching for best practices, including for multilingual learners and students with 
special needs.  Individualized training supports IAs, IA leaders, Student 
Behavioral Specialists and Student Assistant Specialists.  Recent focal areas 
include IEP goals, PBIS, early literacy, using technology, culturally responsive 
teaching, and effective instruction for small groups. DDSD partners with 
Multnomah Education Service District (MESD) 

●​ The longstanding Beginning Teacher and Mentor program provides essential 
training and PD to new teachers to help them thrive as lifelong learners and 
practitioners.  DDSD partners with Multnomah-Clackamas Regional Educator 
Network (MCREN) 

●​ DDSD strives to ensure competitive salaries and ongoing PD for recruitment and 
retention.  For example, Early Childhood Development Specialists meet and 
often exceed grantors’ salary, education and PD requirements 

●​ An onboarding process for new administrators includes individual mentoring with 
select Cabinet members to ensure long-term success. Meetings assess needs, 
remove barriers, strengthen leadership, develop skills, and establish trust. 
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B.​ What systems are in place to ensure that focal students are being taught by 

effective and highly qualified teachers as frequently as other students? 
 
Aside from the PD, recruitment and retention strategies described above, DDSD has the 
following systems in place to ensure focal students are being taught by effective and 
highly qualified teachers as frequently as other students:   
 

●​ Include diverse students, families, and teachers in the process of selecting and 
evaluating curriculum materials and professional development 

●​ Ensure high-quality and ongoing training, resources, and time for teachers and 
staff  

●​ Title 1 Reading Specialists provide interventions to focal group students who are 
not meeting reading benchmarks by bringing skills in teaching reading, as well as 
developing and implementing appropriate curriculum   

●​ After school and summer programming targets focal group students and is led by 
highly qualified DDSD classroom teachers who reinforce school day learning, 
including core content areas as well as enrichment.  Staff from culturally specific 
community partners complement this learning by bringing expertise in connecting 
with students and families 

●​ The DDSD Online Academy (DDOA) provides comprehensive services for 
independent learners who have in-home support. Students have access to highly 
qualified staff, including Learning Specialists, Speech Language Pathologists, 
Certified Teachers and Instructional Assistants 

 
C.​ Describe your system for analyzing disciplinary referrals, suspensions, and 

expulsions, including disaggregating this information by focal groups 
 
The Student Services Department has long-term objectives to improve school climate, 
including:  
 

● Reach fidelity district-wide with Positive Behavior Intervention Supports (PBIS) 
as measured by the School-Wide PBIS TFI (Tiered Inventory Tool);  
● Decrease the use of disciplinary measures, when appropriate, that lead to 
in-school and out of-school suspensions;  
● Decrease incidents of students exhibiting disruptive behavior that result in 
in-school and out of-school suspensions, specifically students with disabilities 
and students of color; and  
● Increase positive relationships between students and teachers.  

 
The primary activities to meet these objectives, within a MTSS, are to:  provide training 
in explicit, intentional relationship-building strategies; and train administrators in data 
review to include partnering with the DEI/Equity Department in explicit bias training in 
responses to behavior exclusion.  Each building from kindergarten through eighth grade 
has a functional PBIS Team which reviews discipline data and teaches consistent 
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expectations across all settings.  PK-21 classrooms establish Treatment Agreements for 
staff and students on how to treat others and how to make it right if this is not followed.  
 
Administrators have been trained in a Synergy (student data) dashboard called 
Analytics which allows quick access to discipline data.  Each school has equity goals 
established around reducing disparities in discipline data with an action plan.  
 

D.​ What systems are in place to support students and families who are 
transitioning between LTCT sites, YCEPs, and JDEPs to schools? 

 
Students transitioning from Long-Term Care and Treatment (LTCT) and Youth 
Correctional/Juvenile Detention (YC/JD) to schools are supported through a soft handoff 
to schools.  When a student is being discharged from LTCT to school, the 
counselors/Student Services attend a transition meeting to review any changes in 
support needed.  When a student transitions from YC/JD, the support staff notify the 
school and establish a connection to support the youth. 
 

E.​ How do you support students and families in the transition between early 
childhood education programs and local elementary school programs from 
elementary to middle grades? From middle grade to high school? From 
high school to postsecondary education and/or workforce? 

 
DDSD supports students and families in the transition between grade levels and college 
and career in several ways: 

●​ All elementary schools have preschool, ensuring vertical alignment to 
kindergarten for more families, especially focal groups   

●​ Provide early kindergarten transition programming  
●​ The Multnomah Early Childhood Program (MECP) supports children with special 

needs.  Culturally responsive partners provide wraparound services  
●​ DDSD holds IFSP to IEP meetings in the spring. In 24-25, DDSD will hold a new 

informational parent night to review a continuum of support as families enter 
school age special education programming 

●​ Transition meetings between counselors for grades 5-6 and 8-9 to ensure family 
and student supports are in place  

●​ Case Managers transfer key information between grades 5-6 and 8-9 for 
students with IEPs 

●​ Elementary and middle school staff collaborate on issues related to academics, 
placement, behavior, attendance, special needs, and mental health 

●​ Elementary students take middle school tours and middle school students take 
high school tours  

●​ Families attend back to school nights and conferences 
●​ Provide hands-on, K-12 summer learning in collaboration with community 

partners, including academics, credit retrieval and hands-on electives, as well as 
DDHS’s Ninth Grade Counts, an evidence-based bridge program 

●​ Middle school students participate in a hands-on CTE summer camp 
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●​ Peer mentor/transition programs include WEB, "Where Everybody Belongs," for 
middle school students and Link Crew for freshmen 

●​ Collaborate with post-secondary partners to provide dual credits, tuition 
assistance and tours 

●​ Collaborate with industry/business to provide real world CTE experiences, mock 
interviews and internships for DDHS’s 11 programs of study 

 
F.​ What career exploration and career development coursework and activities 

are offered to support awareness, exploration, preparation, and training at 
the various grade-bands? Describe your system for sharing information 
with students and parents regarding career connected learning and CTE 
opportunities, including any guidance, counseling, and connections to 
education plans and profiles. 

 
DDHS provides career exploration opportunities, guidance and academic counseling 
before and during CTE enrollment. Students are encouraged to access the on-site 
Career Center, where students explore opportunities such as career days and fairs, field 
trips, industry and work experiences, senior planning, and financial aid. Staff inform 
students and families about opportunities and recruit them through social media, 
DDHS's website, Advisory classes to share and present opportunities, culturally-specific 
family nights, bulletin board/announcements, and emails.  
 
CTE instructors meet with counselors before forecasting to share information and retain 
students.  Counselors meet with students  through two meetings annually where they 
co-create a personalized plan. CTE students follow a scope and sequence of classes 
unique to their program of study.  Students create an industry-explicit resume and 
interview with DDHS’s industry and business partners within their CTE Programs. 
Students are sometimes hired from these encounters.  
 
Staff coordinate multiple opportunities for middle school students to learn about CTE. 
This includes:  sending out forecasting information in DDSD's top languages; sharing a 
video of electives, including CTE, to incoming ninth graders; hosting a CTE Maker Fair 
at all three middle schools; and offering a fun, hands-on, annual CTE Middle School 
Summer Camp for rising seventh and eighth grade students.     
 
DDHS has incorporated an Introduction to CTE at the elementary school level, with 
DDHS CTE students and staff as well as industry partners pushing into elementary 
classrooms to expose fifth graders to CTE as a concept, as well as specific 
opportunities they can pursue when they get to DDHS. 
 

G.​ For districts required to engage in Tribal Consultation only: Describe the 
professional development opportunities provided to ensure that teachers 
and other school professionals who are new to the Indian community are 
prepared to work with Indian children and that all teachers who will be 
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involved in programs under this guidance have been properly trained to 
carry out such programs. 

 
N/A 

VI. Early Literacy Inventory 
 
For the purposes of prioritizing Early Literacy funds, ODE used multiple sources of data, 
including but not limited to state Language Arts summative assessment data and, for 
eligible applicants who serve English Language Learners, English Language Proficiency 
Assessment data. 
 

A.​ Using the Smartsheet link, make any necessary adjustments to your 
previously submitted Early Literacy Inventory. Please note the literacy 
inventory requires up-to-date information of all literacy assessments, tools, 
curricula, and digital resources used to support literacy in early elementary 
grades (PK-3). No narrative response required. 

 
This will be posted to the website. 
 

B.​ What is the name of the funding source for the 25% match for early 
literacy? 

 
Title I 
 

C.​ Please do your best to mark which of the following categories best 
describe how you are using your matching funds. (check all that apply) 

 
●​ Select All 
●​ Hiring 
●​ Purchasing curricula and materials 
●​ High Dosage Tutoring 
●​ Extended Learning 
●​ PD 
●​ Other Purposes (please describe 

 
D.​ If you have more than one elementary school and/or schools serving 

elementary grades, select one or more of the following school 
characteristics that were used to prioritize Early Literacy Funds within your 
district. Prioritization was determined based on schools that: 
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●​ Select all 
●​ Have the lowest rates of proficiency in literacy of elementary schools in 

the district 
●​ Identified for comprehensive support and improvement or for targeted 

support and improvement under the federal ESSA (PL 114-95 129 Stat 
1803) based in part on literacy score 

●​ Have literacy proficiency rates that have not recovered to pre-pandemic 
levels 

●​ Have a higher portion of student groups that have historically experienced 
academic disparities compared to other elementary schools in the district 

●​ N/A if you only have one elementary school 
 

E.​ If you have more than one elementary school and/or schools serving 
elementary grades, list the elementary schools (and/or schools serving 
elementary grades) that are receiving Early Literacy Funds or resources, 
and the approximate percentage of funds that are going towards each.   

 
●​ Cherry Park--11.1% 
●​ Earl Boyles--11.1% 
●​ Gilbert Park--11.1% 
●​ Gilbert Heights--11.1% 
●​ Lincoln Park--11.1% 
●​ Mill Park--11.1% 
●​ Menlo Park--11.1% 
●​ Ventura Park--11.1% 
●​ West Powellhurst--11.1% 

VII. Feedback  (250 words or less) 
 

A.​ How can ODE support your continuous improvement process? 
 
ODE can support DDSD's continuous improvement process by continuing to provide 
timely feedback about LPGTs and quarterly reports as well as sharing best practices 
and examples from around the state and country. 
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VIII. Plan Summary  

A.​ Provide an overview of the plan detailing the key aspects and rationale 
behind the chosen approach. Describe the vision of the plan and how it 
addresses strengths and areas for growth identified in the needs 
assessment, including those specifically related to CTE. Additionally, 
describe how the plan will work towards addressing the co-developed 
LPGTs or Local Optional Metrics. (250 words or less) 

 
DDSD’s vision is to implement strategies and activities aligning with its Equity Plan and 
Strategic Plan, ensuring outcomes that reflect the wellbeing and success of students, 
especially focal group students.   
 
The Plan addresses strengths and areas for growth identified in the needs assessment, 
including for CTE, through an equity lens that considers contributing factors that impact 
trends. These include a majority of students of color and low-income families, a 
relatively high percentage of students with disabilities, and a substantial number of 
immigrants and refugees who may be Multilingual Learners (MLLs).   
 
Priorities include:  an adequate and highly qualified workforce able to support all 
students, including focal groups; regular attendance; students on track to graduate; 
mental health support; and a well-rounded education. Specifically, DDSD will invest in: 
 

●​ SIA: 
○​ Elementary teachers and IAs, including SpED 
○​ PE Specialists and Health Teachers 
○​ Community Sports and Recreation 
○​ Paraeducator training program 
○​ Counselors 
○​ SUN after school program with culturally specific partners 

●​ High School Success, Perkins/CTE and EIIS:  
○​ Attendance Coordinator 
○​ Transition Mentors 
○​ CTE teachers 
○​ Social workers and Counselors 
○​ Student Success Coach 
○​ School Improvement Coordinator 
○​ Data Analysis and Interventions 
○​ Electives and AP 

●​ CSI/TSI: 
○​ PD for principal leadership and equitable practices as well as:  PBIS, ELD, 

TSEL, and MLLs 
○​ Culturally specific family engagement 

●​ Early Literacy: 
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○​ After school literacy instruction 
○​ Literacy Coaches 
○​ Science of Reading (SOR) Training and Instruction 

 
The Plan addresses Longitudinal Performance Growth Targets (LPGTs) by taking a 
multi-pronged approach, including through PD, positions and classes, to increase 
attendance, third grade reading, ninth grade on-track, and on-time graduation. 
 

B.​ Additional requirement if applying with a sponsored charter: Please be 
sure to include information about how the needs assessment informed the 
plan for each charter if the approach is different from the district’s plan or 
how the charter participated in the planning and development of your 
district plan. (Additional 250 words or less) 

 
Hiring an additional Small Groups Teacher to teach ELA and math, specifically targeting 
K-2 focal groups, allows Arthur Academy to reduce class sizes for ELA and Math 
instruction, while also expanding this reach to specific students in grades 3-5, as the 
data show this is needed. With smaller instructional groups, students are appropriately 
placed at their skill level and can learn at their own pace. Academic needs are 
addressed directly in the moment via the smaller teacher-to-student ratio, so students 
are not practicing errors or feeling unmotivated. These high priority groups can receive 
instruction in both ELA and Math two times per day. Data for lesson progress and 
mastery is recorded daily, by the teacher, on a Lesson Progress Chart, allowing for 
efficient data review. This allows staff to make decisions about lesson progress and 
lesson mastery daily (when needed, a plan for intervention is made for the next day).  
 
Hiring a full-time Social and Emotional Learning (SEL) Specialist creates a culture of 
safety and respect for students, families and staff, vital to academic success. The SEL 
Specialist supports students and staff with SEL curriculum and behavior support, and 
their work has decreased the amount of overall “Think Time” sheets (similar to behavior 
referrals) given to students. The SEL Specialist leads staff development working with 
exceptional students and is instrumental in creating wraparound behavior support within 
the school. They engage families to problem-solve and learn together and also plan and 
oversee the SEL lesson implementation. 

IX:  Attachments 
 

●​ Equity lens utilized 
●​ Community engagement artifacts  
●​ Board meeting minutes which expressly state the plan presentation to the 

governing board, with an opportunity for public comment, and formal approval by 
the board (non-consent agenda item) 

●​ Optional - Perkins Needs Assessment Documentation 
○​ N/A 
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●​ Direct Perkins Recipients Only- Perkins Improvement Plan (if applicable) 
●​ Affirmation of Tribal Consultation - For affected school districts required to 

engage in Tribal Consultation (Refer to Section 2 for more details) 
○​ N/A 

●​ Tribal Consultation Worksheet- - For affected school districts required to engage 
in Tribal Consultation (Refer to Section 2 for more details) 

○​ N/A 
●​ District Charter Program Agreement (DCPA), if applicable 

○​ Note:  This is a task for the Director of Administrative Services. It will be 
submitted with our application. 

●​ Memorandum of Understanding (MOU), if applicable 
○​ N/A 

X:  Assurances 

 
​#1:  You will comply with all applicable state and federal civil rights laws, to the 
effect that no person shall be excluded from participation in, be denied benefits 
of, or otherwise be subject to discrimination under any program or activity on the 
basis of race, color, national origin, sex, sexual orientation, marital status, gender 
identity, religion, age, or disability. 

​#2:  You have taken into consideration the Quality Education Commission (QEC). 
​#3:  Your proposed expenditures comply with supplement (not supplant) 
guidance outlined in statute for Federal School Improvement, Perkins, and HSS 
district/school activities (if applicable). 

​#4:  Your student progress and outcome data disaggregated by focal student 
group (except in cases of fewer than 10 students) was examined during the 
integrated planning process. 

​#5:  Dropout/pushout prevention strategies and activities are applied at every 
high school within the district, including alternative schools. 

​#6:  Each of the SSA plans were reviewed as part of your strategic planning. 
​#7:  You have reviewed your early literacy programs to identify areas of 
alignment with Oregon’s Early Literacy Framework: A Strong Foundation for 
Readers and Writers (K-5) and the applicant’s work will align with the definitions 
included in the Early Literacy Success Initiative. 

​#8:  Your literacy assessments, tools, curricula and digital resources are culturally 
responsive, research-aligned, and reflected in the inventory, including formative 
and diagnostic tools. 

​#9:  You will provide professional development and coaching in research-aligned 
literacy strategies to teachers and administrators in early elementary grades to 
improve early literacy instruction. 

​#10:  You will provide extended learning programs that use research-aligned 
literacy strategies to students in early elementary grades by licensed teachers or 
by qualified tutors. 
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​#11:  You will provide high-dosage tutoring to students in early elementary grades 
that integrates reading and writing and that is delivered by a qualified tutor using 
developmentally appropriate practices. 

​#12:  For the purposes of prioritizing Early Literacy funds, we have used multiple 
sources of data, including but not limited to state Language Arts summative 
assessment data and, for eligible applicants who serve English Language 
Learners, English Language Proficiency Assessment data 

​#13:  You have a student growth assessment for literacy that produces data that 
can be disaggregated by focal student group. 

​#14:  If literacy funds are used to hire specialists, interventionists, or coaches, 
they have a literacy-focused licensure endorsement, have advanced training or 
certification in “research-aligned literacy strategies” and “the science of reading 
and writing”, and their primary role and responsibilities include direct support of 
students and/or educators. 

​#15:  You have a plan that supports transition between early childhood education 
and local elementary school programs, elementary to middle grades, middle 
grades to high school, and high school to postsecondary education and/or 
workforce. 

​#16:  You have engaged with the focal populations of your school community, 
including students, families, and school staff (both licensed and classified), and 
you have evidence of your engagement efforts on record. 
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