
 

1 

DDSD 24-25 Integrated Plan Annual Report 

For Presentation to the Board with Opportunity for Public Comment  
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Executive Summary: David Douglas School District 2024-25 Annual Report 

Introduction 

This report outlines the David Douglas School District's (DDSD) progress toward key outcomes and strategies under ODE’s Integrated 

Plan/Aligning for Student Success programs during the 2024-25 school year.  DDSD’s efforts were centered on enhancing student outcomes, 

improving community and family engagement, and promoting equitable practices across all schools. The report reflects on progress markers 

(PMs) for common metrics like graduation rates, third-grade reading, and attendance. 

Progress and Accomplishments 

DDSD demonstrated significant progress in several key areas: 

Community and Family Engagement (PM #1, #5, #11) 

● DDSD actively sought input from families and students for decision-making regarding cultural events like "El Carnaval del Barrio" and 

"Indigenous Cultural Night" 

● The YouthTruth school climate survey showed that 60% of elementary families felt comfortable approaching school administration with 

concerns, a rate higher than the Oregon average 

● Middle schools saw a notable 11% increase in family engagement, with 89% of families responding positively 

● New initiatives were launched, including the first "Family Night: Transitioning to Kindergarten" and "Future Scots Night" for incoming 

high school students 

● DDSD maintained two-way communication with families, primarily through ParentSquare, which offers translation into over 130 

languages. The Family Engagement team provided support to help families use the app and access other resources like the "We Are Here 

For You" flowchart and Community Bilingual Liaisons 
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● The district engaged in numerous partnerships, including with Planned Parenthood for health education, Elevate Oregon for expanded 

services in middle and alternative high schools, and OMSI for culturally specific science nights. The district also expanded the Schools 

Uniting Neighborhoods (SUN) after-school program, serving 2,165 students in one quarter 

Equity and Student Voice (PM #2, #6, #14) 

● The High School identified and implemented culturally responsive teaching strategies and developed a framework for aligning equitable 

grading policies 

● The Equity Department provided district-wide professional learning sessions for staff and students, with 95% of participants reporting 

the format worked well 

● A new nondiscrimination policy, proposed by the High School Student Presidential Committee, was adopted by the school board 

● High school students were actively involved in decision-making, leading to positive changes like reduced lunch line wait times, a new 

recycling effort, and a proposed school cell phone policy 

● The district's "All Students Belong" policy solidifies its commitment to a strengths-based, equity-centered, and trauma-informed 

approach 

● To address systemic barriers, the High School's Targeted School Improvement (TSI) TOSA provided direct support to Native 

Hawaiian/Pacific Islander students, and the Attendance Coordinator connected families with resources to improve attendance. The 

district also provided TriMet HOP passes for student transportation needs 

Data-Informed Practices (PM #3) 

● While the formal data team structure was replaced, the use of data remains central to school improvement through established groups 

like Site Council and School Leadership Meetings 

● High school teams focused on aligning grading policies across departments and will implement a new 9th-grade house system to 

facilitate data analysis and targeted interventions. The district is consulting with the Center for High School Success (CHSS) at MESD for 

guidance on this process 

Student Metrics and Longitudinal Performance Growth Targets (LPGTs) 
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● DDSD surpassed its 2023-24 LPGTs for third-grade reading. The "All Student Baseline" reached 32% (surpassing the 30% goal), and the 

"All Focus Groups Gap Closing" metric reached 23% (exceeding the 20% goal). This progress was attributed to investments in additional 

elementary teachers and instructional assistants, as well as the third year of implementing a new core literacy curriculum 

● The district also saw growth in attendance, surpassing the 2023-24 benchmark for "All focus groups gap closing". The percentage of 

chronically absent students decreased at several elementary and middle schools, including a 10% improvement at Gilbert Heights 

Elementary and an 8% improvement at Alice Ott Middle School 

Challenges and Barriers 

● High School Attendance: Despite efforts, overall attendance data at the high school has not yet shown improvement. To address this, 

the high school is developing a "Freshmen House" plan focused on strength-based interventions and wraparound services 

● Targeted School Improvement (TSI): The number of schools identified for TSI has increased from seven in 2024-25 to eleven for 2025-26, 

which has the potential to significantly impact progress toward Outcome A 

Career and Technical Education (CTE) 

DDSD strategically used Perkins funds and other resources to advance its Career and Technical Education (CTE) programs, with a focus on 

equitable participation and career-connected learning. 

Recruitment and Support for Special Populations (Perkins V) 

● The district made Perkins funds available to recruit and support special populations, including multilingual learners (MLL) and non-

traditional students 

● Major accomplishments included providing professional development for CTE teachers on MLL strategies and opening all CTE courses 

without prerequisites to increase access for MLL students 

● The district hosted an information table at Multicultural Nights to connect with families and launched a new CTE Student Ambassador 

Club to host Maker Fairs for middle schoolers 

Career Connected Learning (CTE State Plan Outcome 1) 

● DDSD integrated career-connected learning across multiple grade levels 
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● At the elementary level, a pilot CTE lesson was launched for third graders, and fifth graders engaged in hands-on activities with industry 

partners 

● High school CTE students developed videos for the third-grade culinary lesson and created photo stations for a local botanical garden 

● New partnerships with industry advisory board members were developed to expand work-based learning opportunities, guest speakers, 

and field trips for high school students 

Equitable Participation (CTE State Plan Outcome 2) 

● The district made significant strides in increasing equitable participation for multilingual learners (MLLs) 

● All CTE teachers received professional development on supporting MLL students 

● Prior to course forecasting, MLL students were given tours of the high school's CTE programs to explore different pathways and spark 

interest in specific programs 
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Background   
 

DDSD proposed the following outcomes, strategies and activities for its 23-25 Integrated Plan to align with ODE’s four common goals:  Equity 

advanced, Community Engagement, Well-rounded Education and Strengthened Systems and Capacity.  Budgets are updated periodically, e.g., 

adding activities/investments to strategies.  We added Early Literacy outcomes for 25-27 (not reflected in the table). Key for table below: 

 

● *TSI = Targeted Support and Improvement (federal Title IA (ESSA/FSI) through ODE)  

● CTE = Career and Technical Education (federal Perkins through ODE) 

● EIIS = Early Indicator and Intervention System 

● HSS = High School Success (Measure 98) 

● SIA = Student Investment Account 

Outcome 

A 

Increase student achievement for all students and reduce 

learning opportunity gaps for traditionally underserved 

students 

 

TSI CTE  EIIS HSS  SIA  23-25 Key Activities (Investments)  

A1 

Implement a comprehensive staffing plan to reduce and 

balance class sizes in elementary, middle, or high school 

classrooms, including for structured learning classrooms for 

students in special education     x 

SIA: Kinder IAs, Elementary Teachers, SpED IAs, IAs to balance class 

sizes 

A2 

Provide ongoing PL and mentoring specifically to IAs on 

topics such as restorative practices, culturally responsive 

learning, SEL and classroom management     x SIA: IA Training Program (delivered by Paraeducator TOSAs) 

Outcome 

A 

Increase student achievement for all students and reduce 

learning opportunity gaps for traditionally underserved 

students 

 

TSI CTE  EIIS HSS  SIA  23-25 Key Activities (Investments)  



 

6 

A3 

Staff engage in ongoing, differentiated, job-embedded PL 

on a variety of topics, e.g. data analysis, equity, school 

improvement, instructional strategies (especially for Math 

and ELA), and other identified areas x x  x x 

CSI/TSI: Principal leadership coaching via contracted services; WP 

ECRI, math and reading PL on instructional practices and leadership 

team collaboration; GH release time for ELA and Math achievement 

activities; GH classified IAs math curriculum and instructional 

practices; GH PL Instr. practices and I-Ready PL; RRMS staff training on 

student empathy interviews and instructional improvement in ELA and 

Math; FLMS PL to improve ELA and Math instructional practices (esp. 

ELD); Mill release time and coaching to improve math instructional 

practices; Mill PL time for formative assessments; VP grade level teams 

PL to review and plan ELD, ELA and Math curricula w/ ELD standards 

A4 

Provide comprehensive, culturally responsive academic and 

social-emotional learning opportunities to all students, 

especially focal populations x   x x 

HSS: Summer learning (credit recovery, summer melt, etc.); CSI/TSI: 

High School TOSA and after school club Facilitator for Native 

Hawaiian/Pacific Islander students 

Outcome 

B 

Increase graduation rates for all students, and reduce 

graduation rate gaps for traditionally underserved 

students 

TSI CTE  EIIS HSS  SIA  Key Activities and Investments  

B1 

Dedicate comprehensive resources to ensure successful 

transitions from elementary to middle, middle to high 

school, and beyond high school x   x x 

HSS: Middle School Transition Mentors, MS Advanced Math, MS CTE 

Summer Camp, MS "WEB," 8th grade mentoring, 

B2 

Specialized staff, counselors and teachers will share data 

and collaborate to ensure all students are on track to 

graduate, especially at the ninth-grade level, by connecting 

them to classes, activities, mentoring and various supports. x x x x x 

HSS: Coordinator, Grad Mentors, TOSA On-Track Specialist, College 

and Career Secretary, Media Specialist, Social Workers, Re-

Engagement Specialist, Math Mentor, Math Teacher, Level-up 

Learning (formerly Digital Literacy) Teacher, Counselor, Link Crew (9th 

grade mentoring), Advisory (focus on 9th grade), PL (various positions). 

Supplies and equipment for Link Crew, College and Career Center and 

Grad Mentors; CSI/TSI:  Mill Attendance Team will provide attendance 

incentives 
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Outcome 

B 

Increase graduation rates for all students, and reduce 

graduation rate gaps for traditionally underserved 

students 

TSI CTE  EIIS HSS  SIA  Key Activities and Investments  

B3 

Use high quality data, research and best practices to inform 

and improve decision making, communication, lesson plans, 

culturally responsive teaching and support for staff and 

administrators for continuous improvement x x x x x 

EIIS: Data Analyst; CSI/TSI: RRMS: Math and ELA teachers' 

collaborative time to develop content and activities for target 

populations; Instructional improvement Team, Equity Team and 

Empathy interview training; GH collaborative time with leadership, 

teachers and Title 1 for school improvement; WP leadership team 

collaboration, Pl for equity and restorative practices; FLMS release 

time to improve math instructional practices and foundational 

language skills (esp. for ELD) 

Outcome 

C 

Increase college and career readiness opportunities for all 

students 
TSI CTE  EIIS HSS  SIA  Key Activities and Investments  

C1 

Remove barriers to accessing and succeeding in college-

level opportunities and Advanced Placement through 

targeted recruitment, instruction and other support    x  

HSS: Advanced Placement: textbooks, supplies, and supplementary 

curriculum; MHCC PL for dual credit teachers; licenses/memberships 

for CTE programs of study, e.g. First Aid cards, food handler's cards 

C2 

Cultivate and leverage partnerships with diverse 

community-based organizations (CBOs), postsecondary 

institutions, businesses and industry to ensure students see 

themselves reflected in high wage, high demand college 

and career settings x x  x  

HSS: Supplies for annual CTE/industry event; Contracts: Grad Alliance 

(outside placement), REAP (CBO), other (youth development at FRC) 

and post-secondary (tuition assistance); CSI/TSI: Native 

Hawaiian/Pacific Islander summer college tours and career-related 

activities (includes curriculum development and planning) 

C3 

Develop and maintain industry-standard CTE supplies, 

equipment and facilities to provide hands-on, real-world, 

and exciting experiences that recruit and retain students  x  x  

Perkins (CTE) and HSS: CTE supplies, equipment and software, 

equipment repair and maintenance, textbooks, Career Safe badges 

C4 

CTE certified, and other career-related staff, develop and 

maintain industry-standard curriculum, (including through 

professional learning), as well as recruit more students to 

CTE programs, matching interests with our array of 11  x  x  

Perkins (CTE): CTE Teachers, Curriculum Development/Enhancement 

and Professional Development 
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programs of study, focusing on historically underserved 

students as well as traditionally underrepresented groups 

within a specific program of study 

Outcome 

D Improve school climate and culture 
TSI CTE  EIIS HSS  SIA  Key Activities and Investments  

D1 

Develop and enhance engaging, student-centered and well-

rounded learning experiences 

x x  x x 

SIA: SUN contract; Community Sports and Recreation; HSS: Textbooks, 

e.g. gender studies, Black and Latinx studies; CSI/TSI:  FLMS:  Release 

time for ELD staff to plan for improving foundational language skills 

and create ELD Care Team for identified students needing support. 

D2 

Ensure health and safety, including physical, mental, 

behavioral and social-emotional wellbeing x   x x 

SIA: Counselors in all buildings, Elementary PE Teachers, Middle School 

PE and Health Teachers; HSS: SEL and other supplementary 

curriculum; CSI/TSI: RRMS PBIS Green Team and Advisory Teachers SEL 

development; GH subs for PBIS alignment with Tier 1-3 supports; WP 

extra duty for PBIS alignment of tiered supports and grade level 

systems; VP book study focused on students w/disabilities 

D3 

Engage with students, staff, families, partners and 

community members in authentic and meaningful ways x x x x x 

HSS: supplies for family engagement; CSI/TSI: HS Facilitator for NH/PI 

after school and summer activities; WP outreach to families for 

reading and math sessions, curriculum, attendance and engagement; 

extra duty for coaching to improve attendance, school culture, 

academics; GH family events: supplies, interpretation, technology, etc; 

RRMS extra duty and consultation for student empathy interviews; 

RMMS self and social regulation tools 
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ODE 24-25 Annual Report Questions   
 

1. As you review your progress markers/overall reflection responses and reflect on plan implementation, how do you see your progress 

contributing to the Outcomes and Strategies in your plan and your Longitudinal Performance Growth Targets (LPGT)/Local Optional 

Metrics (LOM)?  Discuss at least one outcome where you have seen progress in implementation. 

 

For each of the five common metrics (4-year graduation, 5-year completion, 3rd grade reading, 9th grade on-track, and regular attenders), ODE 

uses Progress Markers or “sets of indicators, potential milestones, that identify the kinds of changes towards the outcomes expected.” Progress 

markers are a snapshot in time and include:  community engagement, equity tools, data teams, inventory of literacy assessments, two-way 

communication, student agency, action research (e.g., PL), literacy plans, ninth-grade course scheduling, foundational learning practices, 

community partnerships, financial stewardship, balanced use of assessment systems, addressing systemic barriers, and creating optimal learning 

environments.  Staff reflected on progress toward our Outcomes and Strategies above and Longitudinal Performance Growth Targets (LPGTs).  

ODE directed school districts to reflect on 23-24 LPGTs for this report because 24-25 LPGT data is not yet available.  DDSD did not create LOMs. 

24-25 Highlights 

1. Progress Marker (PM) #1, Community Engagement:   

● Received family and student input to drive decision making regarding cultural events (El Carnaval del Barrio, Indigenous Cultural 

Night: A Native American Celebration) as well as district-wide action steps  

● YouthTruth (school climate) survey highlights: 

○ Received feedback from 7,130 students and families across school levels 

○ 60% of elementary school families felt comfortable approaching school administration with concerns, higher than the 

average Oregon school district  

○ 11% more middle school families than last year answered that they felt engaged with their school.  89% responded 

positively 

○ 64% of high school students felt that the work they do for classes really makes them think; 61% felt that felt that 

teachers gave them assignments that helped them to better understand the subject 
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● Active staff and student groups (some collaborating closely with the Equity Department) included the Staff of Color Affinity 

Group, Junta de Padres, Link Crew, WEB, High School Presidential Council, Native American Parent Advisory Committee, DDSD 

Family Ambassador Program and Family University (workshops on safety and High School academic support)  

● Launched first ever Family Night: Transitioning to Kindergarten (IFSP to IEP) in collaboration with Student Services  

● Piloted an LGBTQ+ event for students and families (Ya'll Summit) in collaboration with our Equity and Curriculum departments as 

well as Multnomah County and other school districts 

● Hosted “Know Your Rights” workshops for families in collaboration with Latino Network 

● The New Educator Academy hosted a family engagement workshop for new educators   

● Debuted High School’s “Future Scots Night,” an opportunity for incoming ninth graders and their families to visit the school, ask 

questions, access resources, and meet the Admin team and counselors.  They previewed sports, clubs, and activities   

● Held a High School Pacific Islander night in collaboration with our PI club and new community partner PICO, with support from 

our NHPI TOSA   

● Hosted a Nepali Family Gathering on a weekend to support families in downloading ParentSquare and ParentVue - provided 

interpreters, collaborated with community partners, and offered childcare and light snacks. We also discussed the importance of 

attendance  

2. Progress Marker #2, Equity Tools: 

● High School:   

○ Identified Culturally Responsive Teaching strategies correlating to school improvement plan goals 

○ Generated a framework to align equitable grading policies across departments 

○ Equity Team differentiated equity PL 

○ Annual Club Fair showcased a variety of academic, athletic, service, and culturally specific clubs and activities 

○ Provided space for affinity groups, e.g., BSU and LSU, and culturally specific partners  

● Equity Department:  

○ Developed and implemented district-wide equity PL sessions to support staff and extended similar sessions to students.  

95% of participants felt that the format and system of support worked well for their building, including TOSAs being 

more visible, equity meeting support, student group support, and board presentations. Future topics include supporting 

MLLs, equity around SpED students, classroom routines and structures and PD for classified staff 

○ Served 50 GYO participants.  Five of nine graduates were recruited to teaching jobs at DDSD.  10 GYO interns 

participated in the 2025 Summer School Academy.  The program continues to uplift the voices of our students who have 

emphasized the importance of hiring teachers of color, directly aligning with DDSD’s Equity Commitment #4 
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○ Collaborated with the High School Student Presidential Committee to establish a nondiscrimination policy to be used 

when investigating complaints about discrimination 

○ Enhanced Title VI, ensuring Native American families have ample opportunities to embrace and share their culture 

through initiatives like PowWow celebrations and college visits. Maintained the Native American Parent Advisory 

Committee to provide a vital space for parents, partners, and community members to voice their desires and needs 

○ Provided affinity spaces in all buildings for staff and students, a priority that ensures students have safe environments to 

share their experiences and feel supported. In partnership with the High School Student Leadership Club, developed a 

clearer understanding of the district's discrimination expectations and a new reporting policy. Students presented this 

proposed policy to our school board, and it was subsequently adopted 

3. Progress Marker #3, Data Teams:   

● All grade levels:   

○ The district’s formal data team structure was replaced during recent teacher negotiations in favor of teacher-directed 

time; however, the commitment to keeping data central to school improvement remains strong. Principals and staff 

keep data at the forefront through established groups including, but not limited to:  Site Council Meetings, PBIS Team 

Meetings, School Leadership Meetings, Division Chair Meetings, RTI Core Review Meetings, and Targeted Review 

(Intervention) Meetings. Within these groups, staff analyze disaggregated student data such as academic performance, 

attendance, and discipline to identify trends, guide instructional decisions, and address the needs of focal populations. 

Schools remain intentional about providing timely access to data and using it to inform both classroom practice and 

broader school systems, fostering a culture of shared responsibility, reflection, and decision-making that supports 

equitable outcomes for all students 

○ District administrators reviewed behavior data through a dashboard created to disaggregate data for easy access to 

eliminate barriers.  Attendance teams met every other week in most buildings, and special education referrals were 

analyzed for trends  

● High School:  Focused on aligning grading policies across departments, including goals for Data Teams, such as common 

formative assessments, aligning gradebook settings, and displaying gradebook breakdowns. Staff engaged in deep discussions 

about equitable grading practices for a school-wide rollout as part of a three-year plan.  The Building Leadership Team (BLT) was 

overhauled--examining, comparing, disaggregating, and planning for change based on data. For example, the BLT uses data to 

guide School Improvement Plan (SIP) goals. Another leadership team, the "A" Team, addresses Social Emotional Learning (SEL), 

High School Success (HSS) compliance, and disaggregating YouthTruth (school climate survey) data 

 



 

12 

The High School will implement a new 9th-grade house system in 25-26, intentionally distributing students and teachers across 

major discipline areas (ELA, Math, Science, Health, Special Education) within cohesive teams. These teams will have common 

preparation periods to facilitate data analysis and provide structured interventions and evaluations. An active data team is 

planning, training, and implementing this system to comply with HSS 2.0 requirements. The High School is also seeking guidance 

from the Center for High School Success (CHSS) at MESD for this process 

4. Progress Marker #4, Inventory of Literacy Assessments: 

● There is a system of assessments in literacy for reading and writing aligned with our curriculum adoption K-8.  We also have K-5 

screening assessments and have adopted a new literacy screening assessment for grades 6-8.  

● The inventory for Academic Functional Skills (AFS) classrooms was completed in the fall of 2024 for special education classrooms 

● The district maintains a comprehensive inventory of all adopted curricula, instructional materials, and digital resources used to 

support literacy instruction for all students. All materials are high-quality instructional materials (HQIM), aligned to the Science 

of Reading, and culturally relevant. 

● Ongoing, job-embedded coaching and professional learning (PL) are provided to support effective implementation. While some 

professional learning is offered in asynchronous or virtual formats, these formats are not always optimal for meeting the diverse 

needs of adult learners. 

5. Progress Marker #5, Two-Way Communication:   

● The High School actively engaged with students and families to ensure their success. This included informative sessions led by 

the new principal during Open House, covering topics like credit importance and campus involvement. We also held specialized 

sessions for college and career-bound students and Financial Aid nights for post-high school plans.  We offered FSA ID nights 

with English and Spanish support. The High School Attendance Coordinator and TSI TOSA worked with at-risk students and 

families.  One of the assistant principals attended 8th Grade Parent Night, providing presentations with translation regarding 

high school preparation 

● Communication with families is a priority, primarily through ParentSquare, which offers translation into over 130 languages. The 

Family Engagement team monitored its engagement, assisting families with app download, account activation, notification 

settings, and ensuring accurate contact information to facilitate communication with staff.  We developed, implemented and 

promoted other resources to guide, support and communicate with families, as well as to reduce barriers to engagement.  These 

included the "We Are Here For You" Flowchart, "We Want To Hear From You" survey, Community Bilingual Liaisons, Family 

Ambassadors, Language Line, Passport To Languages, robo calls, principals’ monthly newsletters, email and social media.   Staff 

reviewed the district website for simplicity and accessibility, incorporating attendance infographics. The team collaborated with 
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the High School’s ASB president to promote a short video about staying strong and attending school every day during the last 

quarter of the school year 

6. Progress Marker #6, Student Agency:   

● The High School actively worked to elevate student voice and participation, including creating "Treatment Agreements" for all 

classrooms to ensure clear expectations. The DDHS Presidential Council, supported by the Director of Communications, Family 

and Community Partnerships, played a key role in this effort.  They also made positive changes such as:  discussing attendance 

goals, reducing lunch line wait times after meeting with the Director of Nutrition Services, leading a recycling effort through a 

Metro Grant, proposing a school cell phone policy, and presenting researched arguments and student surveys to support their 

initiatives.  The David Douglas Career and Technical Student Organization was created to involve CTE leadership students in 

developing CTE programming and recruitment.  Finally, student affinity groups participated in a local needs assessment to 

provide input on their school experiences and needs and Student Equity Teams were active across multiple schools 

7. Progress Marker #7, Professional learning supported by school leaders addresses academic disparity: 

● The High School began significant leadership and policy changes to improve student outcomes. Division Chair meetings were 

rebranded as the Building Leadership Team (BLT), now encompassing Division Chairs, TOSAs, and Administrators. This team's 

role shifted from management to instructional leadership, aiming to foster growth and development among staff.  A key focus 

for the BLT will be developing universal equitable grading practices to examine data, policies, strategies, and best practices. The 

administrative team conducted a book study on "Fearless Grading" by Douglas Reeves and worked with a mentor from Creative 

Leadership Solutions on grading for equity 

● In June 2025, 45 teachers participated in a Sheltered English Instruction professional development workshop to learn practical 

strategies to make their lessons more accessible to, and increase academic rigor for, multilingual learners, specifically newcomer 

immigrants and refugees. Participants left with a toolkit of techniques, including visual aids and simplified language, to 

immediately implement in their classrooms and improve student comprehension 

8. Progress Marker #8, Literacy Plans: 

● The district has developed Essential Agreements aligned to the Science of Reading (SOR) and district-adopted High-Quality 

Instructional Materials (HQIM) to ensure consistency across all classrooms. These agreements were developed by a team of 

teachers and ongoing feedback from all teachers is collected and addressed. Administrators and instructional leaders actively 

support implementation through coaching, data review, and structured feedback systems.  

● All teachers have access to coaching and professional learning focused on SOR-aligned practices. Administrators utilize 

walkthrough tools to provide targeted feedback and instructional support. In addition, 3rd–5th grade teachers participated in 

four in-depth coaching sessions designed to strengthen the delivery of foundational reading skills within core instruction. 
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● Intervention practices are evidence-based and aligned to research-supported instructional strategies. Early Literacy Leaders have 

developed family-facing guidance documents outlining grade-level literacy expectations and strategies for supporting literacy 

learning at home, which will be made available for the 2025–26 school year. 

9. Progress Marker #9, Ninth Grade Course Scheduling: 

● The High School implemented several initiatives to support student success, particularly for 9th graders and specific student 

populations. For example, a TSI TOSA worked with a cohort of Native Hawaiian/Pacific Islander students to get them on track for 

graduation. Counselors ensured 9th graders are in appropriate courses and on track for four-year graduation.  As mentioned 

earlier, a key focus is the overhaul of the 9th grade into four houses, with a dedicated High School Success (HSS) team of 

administrators, TOSAs, teachers, and counselors. This plan involves reviewing resources for wraparound services and 

intentionally integrating support for special populations like students needing reading interventions, ELD, SpEd, and other 

underserved groups. We also reviewed 9th-grade course offerings and requirements 

● High School staff began reworking the 9th-grade schedule to form the four houses, which will include ELA, Science, Health, 

Math, SpEd, and counselors. They also began identifying common preparation periods for these teams. The ELD department was 

also redesigned to increase access to electives and credit-bearing courses for more Multilingual Learners (MLL) students as early 

as 9th grade. Additionally, we offered CTE-focused professional development on MLL strategies to increase access for ELD 1 & 2 

students in CTE electives. Finally, a new "Freshmen Forward" celebratory opportunity was implemented to encourage and 

celebrate 9th-grade students who are on track 

10. Progress Marker #10, Culturally sustaining and welcoming school climate: 

● For immigrant and refugee newcomers (825 in 24-25):  purchased bilingual books to enhance and update DDSD’s libraries’ book 

selections; purchased flags representing newcomers’ countries; implemented “Ready, Set, Go!” newcomer 

intervention/curriculum for elementary grades with input from Language Development Specialists; purchased translation 

devices for use with CBOs during after school programming; created Welcome Packets, Welcome Videos and inclusive posters 

translated into multiple languages; and expanded CBO IRCO’s culturally specific academic enrichment program 

● Paraeducator Training Program: Provided initial connection and onboarding to all new hires within the first two weeks of 

employment. Instructional Assistants (IAs) received six hours of relevant professional learning with the DDSD paraeducator 

mentors as well as an initial building-based orientation with veteran IAs at their specific school sites. Paraeducators engaged in 

professional learning throughout the quarter in a variety of ways including but not limited to: coaching and PL sessions with 

paraeducator mentors, collaborations with school specialists and administrators, partnerships with MESD and job-alike cohorts  
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● High School held quarterly Equity PD and implemented Wayfinder SEL in all Advisory classes across all grade levels. The High 

School also held restorative conversations and provided PD around TSEL and ELD strategies.  The High School rebranded its 

DDHS Logo/Slogan to, “We Are Scots. We Are United.”  

● We champion strengths-based, equity-centered, and trauma-informed approaches. Our commitment is solidified by DDSD’s 

adopted "All Students Belong" policy, which intentionally calls out this core belief. 

11. Progress Marker #11, Partnerships: 

In 24-25, DDSD actively engaged in numerous community partnerships and initiatives to support its students and families: 

Health and Well-being: 

● At a secondary Health Vertical Alignment Meeting, Planned Parenthood provided contraceptive demonstration models and established 

contact with Health Teachers, focusing on Reproductive and Gender Justice 

● Continued to use a teen pregnancy prevention grant in partnership with Multnomah County to acquire materials like contraceptive 

models 

● Collaborated with mental health providers through regular communication and direct services to students 

● Developed new community partnerships with PICO for Pacific Islander support and UtopiaPDX for LGBTQ2SIA support 

● Implemented Great Body Shop (K-8 Health Curriculum), bringing in six trainers to provide grade level health curriculum training.  Invited 

regional health education leaders, such as the Health Coordinator for ODE, to attend the training.  This was a first for the district.  We 

partnered with Multnomah-Clackamas Regional Educational Network (MCREN).  Funds used for planning and prep and teachers 

collaborated during the day.  The following week we had a health summit for K-5 teachers to update and revise district health curriculum 

maps.  Teacher leaders will share updated health maps during August in-service   

Schools Uniting Neighborhoods (SUN) after school program: 

● DDSD and SUN collaborated with Equity Teams to provide culturally responsive, well-rounded after-school academic enrichment, youth 

development, and community cultural celebrations to honor, celebrate and learn:  

○ Family Resource Navigators helped coordinate resources, engage families, address basic needs, and build self-sufficiency skills 

○ Highlight:  Estimated numbers served in Q2 include 2,165 students, with 72% students of color and 42% at risk of academic 

failure. Approximately 35% had a primary home language other than English 

○ From July 1 to April 1, approximately 19,605 households were served across seven school food pantry sites 
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Community Partner Engagement: 

● Held an Annual Community Partner Summit to share district goals, expectations, and offer training 

● Attended or hosted quarterly meetings with partners to align program and district goals 

● Surveyed partners to gather feedback and improve partnerships 

● Established a new onboarding process for partners to align expectations, roles, and responsibilities 

Specific Partnerships and Initiatives: 

● Strengthened partnership with OMSI who donated tickets to DDSD families for culturally specific science nights 

● Elevate Oregon expanded its services to two middle schools and our alternative high school campus, with potential expansion to 

elementary schools. Elevate Oregon also hosted a Community Cafe to gather input on community strengths 

● Hosted a one-day queer youth summit in partnership with Multnomah County and Lines for Life, bringing together community partners, 

students from neighboring districts and DDSD educators to celebrate and affirm queer identity and connect students with targeted 

resources 

● Maintained or strengthened partnerships through the Career Center and CTE programming 

○ CTE programming: 

■ Four of 11 CTE programs (Health Sciences, Automotive, Business and Culinary) formed new advisory committees 

through partnerships with business/industry, postsecondary institutions, former students and CTE teachers 

■ Initiated a new partnership with DMA (Division Midway Association) to host a combined Career and Trades Fair for our 

students and surrounding community 

■ Expanded CTE Middle School Maker Fairs from Floyd Light Middle School to our two other middle schools--Ron Russell 

and Alice Ott. Fairs introduce 8th grade students to high school CTE programs with the goal of increased participation 

and early exposure to a variety of careers  

■ Partnered with West Powellhurst and Gilbert Heights Elementary Schools to offer CCL (Career Connected Learning) to 

3rd and 5th grade. In 3rd grade we launched a culinary lesson integrating hands-on activities connected to grade-level 

ELA, Health and Math standards and topics, while introducing CTE and careers in the culinary field. High School CTE 

students helped develop video lessons for 3rd grade. In 5th grade we partnered with business and industry to host guest 

speakers, leading students in hands-on activities about their career field, tying to our 11 CTE High School programs of 

study 
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■ CTE offered a new student club called the CTE Student Ambassador Club, consisting of more than 15 students 

representing all of our programs of study. Students developed marketing pitches for the CTE maker fairs to encourage 

younger students to take CTE classes 

■ Metals/Manufacturing partnered with Leach Botanical Garden to design and create photo stations for their Back 5 

habitat project. This is an expansion of our partnership between Leach and our Natural Resources program of study 

○ Career Center Partnership: 

■ Initiated a partnership with ASPIRE (College and Career readiness resource program) to present at our newly developed 

Financial Aid Evening (Fall 2024) 

■ Initiated a new partnership with PSU’s Assistant Director of Student Support and Financial Aid department to present to 

our families on how to navigate college decisions (especially loans, award letters, etc.) (Spring 2025) 

■ Career Center Staff partnered with the district’s community engagement team where we tabled at the multi-cultural 

nights and offered age -appropriate engaging activities for elementary and middle school students to expose them to 

CTE and what the Career Center has to offer. We did this through a “commitment to graduate” craft as well as a “Dress 

up/ What do you want to be when you grow up?” photo booth. 

 

12. Progress Marker #12, Financial stewardship:   

DDSD maintains accurate and transparent use of all funds in relationship to a comprehensive needs assessment, disaggregated data, and the 

priorities expressed by students, families, communities, business, and Tribal partners in resource allocation and review. 

13. Progress Marker #13, Balanced Use of Assessment Systems: 

● The High School is expanding its use of native language assessments (BYU Flats, Stamp WS, and Stamp 4S) to honor students' 

proficiency in their home languages.  Tests have been administered in Arabic, Spanish, Russian, Vietnamese, Mandarin-Chinese, 

Chuukese, and Ukrainian.  The information gathered from these home language assessments is being used to grant world 

languages credit and to award graduating seniors the Oregon Seal of Biliteracy/Multiliteracy. 

● A collaborative team of elementary teachers, administrators, and instructional leaders developed elementary assessment 

guidance aligned with Oregon’s Balanced Assessment System and the Early Literacy Framework to support teachers in 

effectively measuring student learning and progress. 

14. Progress Marker #14, Address Systemic Barriers: 
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● The High School’s TSI TOSA provided direct support to students/families identifying as Native Hawaiian/Pacific Islander. Cultural 

affinity groups provided support and community for a variety of focal populations. The Attendance Coordinator connected 

families with resources and removed barriers to attendance. As mentioned earlier, the BLT began developing an equitable 

grading policy. Supports like Scots Center and other after school tutoring/homework clubs provided academic support. We 

provided TriMet HOP passes for student transportation needs.  Students earned work experience credits to work outside of 

school 

● Upon hire, all new Instructional Assistants (IAs) attend a New Hire Orientation with Paramentors.  This orientation models high 

leverage/research-based strategies that benefit all students. These same practices and strategies are incorporated and modeled 

through our Wednesday morning and district PD days.  Professional learning modules, created by the paramentor team and 

district specialists, have been facilitated by school leaders (TOSAS, IA Leaders), thus providing consistency of concepts across all 

schools. Furthermore, they have collaborated with the Equity Department to provide opportunities for staff of color and Grow 

your Own participants to provide additional support and opportunities to staff who represent marginalized communities.  

● Collaborated with our community, students, and OSAA to effectively address and respond to instances of racism and 

discrimination in sports.  DDSD will continue to review practices related to discrimination in sports and make necessary 

adjustments to maintain a safe and inclusive environment for all students, ensuring that every student feels respected and 

valued 

 

15. Progress Marker #15, Welcoming learning conditions, continuous improvement regarding instruction, and empowered educators:   

● In June, we wrapped up the school year with the District's first queer-affirming space for elementary students and invited the 

middle school Pride Club advisor to the final meeting. 

● Ventura Park Elementary staff used RCL practices daily with students.  Last year, students with disabilities had 186 referrals 

between September and December (2023) compared to 11 referrals during the same time period this year (2024).  Overall, 

school referrals have decreased from 743 to 292 between these two time periods. 

● Ron Russell Middle School showed progress in the area of Behavior and SEL, with all staff receiving training in Mindful Minute 

and GTKY Circles; these tools are being used in classrooms. Classified staff were trained to develop outcome maps based on 

student needs. Additionally, staff has been trained on choral response and cold call/no opt out techniques. Learning walks and a 

new feedback tool are being used to support the implementation of these strategies in classrooms. In the area of academic 

progress, teachers implemented several math strategies using iReady core curricular resources and several ELA strategies, 

applying them to their upcoming curriculum content.  
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● Floyd Light Middle School also implemented several ELA and ELD strategies into a school-wide PD plan after having collaboration 

time.   

 

2. Where have you experienced barriers, challenges or impediments to progress toward your Outcomes and Strategies in your plan that 

you could use support with?  Discuss at least one Outcome where you have seen challenges or barriers to implementation. 

 

While still early in the process, despite the efforts below, attendance data teams have not yet seen overall improvement at the High School. 

The High School consulted with the Center for High School Success (CHSS) via MESD to begin developing a HSS 2.0 Freshmen House plan. This 

plan focuses on strength-based interventions and wrap-around services to support 9th graders and improve their "On Track" data. School 

Improvement Coordinators, with assistance from the HSS planning team, led a research-backed professional development for all 9th-grade 

house teachers, utilizing student data and best practices.  

 

In addition, in 24-25, DDSD had seven schools in Targeted School Improvement, representing all grade levels.  This has increased to eleven for 

25-26.  This largely affects progress toward Outcome A.  Highlights of progress are indicated in PM 15 above. 

 

3. Review actual metric rates compared to previously created LPGT and LOM and share reflection on progress.  Describe how activities 

are supporting progress towards targets and if any shifts in strategy implementation are planned for the future based upon that 

current progress.  Include specific metrics and target types in your reflection. 

 

ODE’s instructions were to use 23-24 LPGT actuals as 24-25 actuals are not available at the time of this report.  As noted in our 23-24 Annual 

Report, we have seen particular progress in Outcome A and our LPGTs in the area of Third Grade Reading.  We surpassed our benchmarks for All 

Student Baseline (32% versus goal of 30%) and All Focus Groups Gap Closing (23% versus goal of 20%).  Some of our investments included 

additional elementary teachers and instructional assistants to reduce class sizes.  We saw increased achievement on the State ELA test.   

 

The 2024-25 school year was the third year of implementing the new elementary core literacy curriculum. Updated curriculum maps addressed 

pacing, prioritizing high-leverage standards, elevating rigorous comprehension instruction, and integrating language support with writing. 

Curriculum use increased significantly, from 45.6% of teachers in the first year of implementation (22-23) to 87.2% in the third year (24-25), 

indicating “thorough” or “advanced” use. All 3rd-5th grade teachers participated in four coaching sessions in Structured Foundational Skills 
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instruction modeled after ECRI routines and grounded in the Science of Reading. Updates were made to the Literacy Essential Agreements for 

Writing to better align with the Science of Reading. 

 

A second area of LGPT growth is attendance.  We surpassed our 23-24 benchmark for All focus groups gap closing (from 58% to 60%).  We also 

decreased the percentage of chronic absenteeism at the elementary and middle school levels: 

● Gilbert Heights Elementary:  45% to 35%, a 10% improvement 

● Gilbert Park Elementary:  38% to 32%, a 6% improvement 

● Mill Park Elementary:  46% to 39%, a 7% improvement 

● Alice Ott Middle School:  37% to 29%, an 8% improvement 

● Floyd Light Middle School:  36% to 30%, a 6% improvement 

 

4. CTE1:  Oregon approaches equity through targeted universalism and identifies focal student groups as part of the IG. These include 

more populations than the federally identified “special populations”. The federal definition includes the following: individuals with 

disabilities, individuals from economically disadvantaged families, individuals preparing for non-traditional fields, single parents 

(students), out-of-workforce individuals, English language learners, homeless individuals, youth in, or having aged out of, the foster 

care system, youth with a parent who is a member of the armed forces or on active duty. 

 

Describe your process and priorities in making funds available for the recruitment of special populations to enroll in career  and 

technical education programs. Indicate the major accomplishments as a result of using Perkins funds. (Section 112(a)(2)(A) of  Perkins 

V).  You are also welcome to discuss any work that impacts other focal student groups, such as students of color and LGBTQ2SIA+ 

students. 

DDSD ensures equitable access to CTE programs by strategically making Perkins funds available to recruit and support special populations, 

including multilingual learners (MLL) and non-traditional students. 

Major Accomplishments Using Perkins and Other (Braided) Funds: 

● Professional Development for Teachers: 
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○ CTE teachers attended conferences with a focus on strategies for recruiting and supporting non-traditional students. 

○ Hosted a CTE Professional Development Day (Spring 2025) where teachers engaged in training on integrating MLL strategies into 

lessons and explored research-based practices to increase learning for MLL students 

○ Offered worktime opportunities for teachers to integrate MLL strategies learned into their current curriculum 
 

● Increased Access for MLL Students: 
○ Opened up all CTE courses without prerequisites to give full access for MLL students 

 

● Recruitment Efforts: 

○ Hosted an information table at Multicultural Nights to connect with families, share CTE offerings, and encourage student 

enrollment 

○ Launched a new CTSO, where student leaders hosted CTE Maker Fairs for middle schoolers to spark interest and support 

forecasting into CTE programs 

Through these efforts, David Douglas has strengthened both access and awareness, ensuring more students from special populations see CTE as 

a valuable pathway for their future success. 

5. The 2024-2028 CTE State Plan has three (3) outcome areas: 

● Outcome 1: Career connected learning that is systemically integrated with education and workforce development. 

● Outcome 2: Increased equitable participation in high-quality CTE and career connected learning 

● Outcome 3: Expanded communication, transparency, and diversity of voices and contributors connected to education and 

workforce development partnerships 

 

Please choose at least one (1) of the outcomes and let us know what you did in that area to help move the dial and make an impact for 

students/teachers. We'd love to be able to share your local information along with our statewide updates." 

 

Outcome 1: Career Connected Learning that is systemically integrated with education and workforce development 

 

DDSD strategically integrated career-connected learning across grades 3, 5, 8, and high school to connect education with workforce 

development. In grade 3, we piloted a standards-based CTE lesson led by certified teachers in conjunction with CTE student leaders, introducing 

career pathways and sharing take-home family communications about CTE opportunities. In grade 5, industry partners provided hands-on 
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experiences aligned with CTE programs, such as a chef leading a whipped-cream challenge to explore culinary careers. Middle school students 

engaged with high school CTSO members through a CTE Maker Fair and presentations highlighting the impact of CTE and the importance of 

graduation. At the high school, programs of study expanded work-based learning opportunities, including onsite construction internships and 

metal students creating photo stands for a nature conservatory. In the automotive program through a teacher’s recent certification in electric 

vehicle (EV) training our students will have increased opportunities within the automotive field. Finally, with the addition of industry advisory 

board members new partnerships were developed to further integrate career-connected learning through guest speakers, specialized field trips, 

and site visits. 

Outcome 2: Increased Equitable Participation in High-Quality CTE and Career Connected Learning 

DDSD made significant strides in increasing equitable participation by intentionally expanding access to CTE courses for multilingual learners 

(MLL). All CTE teachers participated in professional development focused on promoting equitable participation and supporting the unique needs 

of MLL students. Additionally, prior to course forecasting, MLL students toured the high school’s CTE programs to explore different pathways 

and spark interest in specific programs, helping ensure more students engage in high-quality, career-connected learning opportunities. 
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